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Resumé 
Det indeværende speciale tager udgangspunkt i syv unge ghanesiske kvinder, som 
deltager i kommunikations- og medieprojektet: ’Youth Speak Up!’ (herefter, YSU). YSU er 
et udviklingsprojekt i det Nordlige Ghana, som handler om at give både mænd og kvinder 
adgang til sociale medier og radioprogrammer, træning i at bruge disse og viden om deres 
rettigheder, med målet om at dette kan skabe forandring for de involverede. Med en 
kommunikations-etnografisk tilgang og centrale analytiske begreber fra forskningsfeltet: 
’Communication for social change’, har jeg sat fokus på, hvorvidt YSU projektet skaber 
forandringsprocesser for de deltagende kvinder. Specialet bygger på en fire ugers felttur i 
den Nordlige del af Ghana, interviews med de syv kvinder samt observationer fra tiden i 
felten. 
 
Specialet har fundet frem til, at det at være kvinde i det nordlige Ghana er forbundet med 
nogle traditionelle kønsnormer, som er med til at påvirke kvinders deltagelse i YSU 
projektet. Disse er særligt bundet op omkring det, som navnet på projektet selv forudsætter; 
at tale. Kvinderne taler ikke, når der er mænd til stede som konsekvens af nogle 
dominerende kønsnormer. Det gør det svært for kvinderne, at tage en aktiv del i den dialog 
som projektet prøver at skabe. 
 
Ved at udforske kvindernes hverdagsmediebrug har specialet fundet frem til, at der er stor 
forskel og ulighed i, hvilken medieadgang og mediebrug kvinderne har, og det skaber ulige 
udgangspunkter for empowerment processer, som igen kan føre til social forandring. Det er 
med til at ekskludere og påvirke kvinders deltagelse i YSU projektet, som ikke kan 
kommunikere med de andre unge eller være med til at sætte dagsordenen i brugen af 
sociale medier. Denne ulighed markerer behovet for at kigge på kvinder i deres kontekst, 
således at alle syv kvinder har lige muligheder for forandring.  
 
Så hvordan kan dette projekt skabe forandring for de involverede kvinder? Specialet har 
fundet frem til, at YSU projektet handler om meget mere end blot at give kvinderne adgang 
til at kommunikere på sociale medier og i radioen. YSU projektet tilbyder en dialogisk 
platform, hvor ligesidede unge mødes og diskuterer deres problemer og udfordringer samt 
løsninger til disse. I denne dialog skabes der et fællesskab, som kan være med til at skabe 
større social forandring for de syv kvinder. Selv udtrykker kvinderne, at de er blevet bedre til 
at tage en aktiv del i samtaler, de har fået adgang til folk i magtpositioner som de ikke turde 
tage kontakt til før. De har fundet ud af, at mobiltelefonen kan bruges til at tage et billede af 
det offentlige toilet, der ikke virker, og dele landsbyerne imellem - og på den måde lade de 
ansvarlige stå til regnskab for deres handlinger. Kvindernes engagement i YSU projektet 
motiveres af deres manglende rettigheder, manglende muligheder og med deres lokale 
viden – udtrykker kvinderne selv, at deres deltagelse i dette projekt handler om at skabe 
forandring for ikke kun dem - men for deres respektive landsbyer. Den ejerskab og 
førerposition som kvinderne indtager – kan være med til at skabe forandring, som rækker 
udover den individuelle deltagende kvinde.  
 
Specialet konkluderer at, YSU projektet kan blive et led i en proces om at forandre de 
kønsmæssige sociale normer, som hindrer kvinders deltagelse – og gøre det en socialt 
accepteret norm, at kvinder tager ordet. Samtidig kan det blive et led i en 
forandringsproces, som skal skabe social forandring for marginalisede unge, og give plads 
til udvikling for de markant forskellige kvinder også.   
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1 Introduction  
 
Women, social change and communication  
 
The year is 1999 and Manuel Castells expressed that: “The availability and use of 
information and communication technologies are a pre-requisite for economic and social 
development in our world. They are the functional equivalent of electricity in the industrial 
era” (Castells, 1999: 3). Although it is more than 15 years since Manuel Castells equated 
information and communication technology (ICT) with development, the era of information 
and communication technology has not proven to be a one-day-wonder in fact, it has been 
quite the opposite. Protests, mobilizations and larger social changes have evolved while 
people are making use of the Internet and social media sites to have a global voice, to 
speak up and to make changes. 
 
The Internet revolution or as Castells framed it: ‘Internet Age’, has furthermore, entered the 
global aid scene, in which ICT’s have become more and more common to implement in 
development projects. An example of such is the Swedish research institute Spider, who 
together with a local partner organisation ran a development project in 2012 in Bolivia 
aiming towards empowering female indigenous leaders by using ICTs. By teaching women 
how to use Skype, blogs and Wikis the women started to engage in politics and gradually 
took on political positions at local, regional and national level, after being part of the 
communication and development project. Via the use of Skype, writings on blogs and Wikis 
the women were introduced to easier and cheaper ways to connect to other people, which 
gave them confidence to speak, share their views more easily, and take on positions of 
leadership1 (Spider, 2012: 12). At the heart of this Swedish development project is the 
notion that communication and the introduction to new media platforms can enhance 
processes of empowerment and lead to social change for the people involved.  
 
The Swedish development project marks the need to look at women and their use of 
information and communication technologies, while it is especially women who have been 
excluded in the use of ICTs and development, and if gender equality should be a reality, 
then women should have access to communication and information on equal terms with 
men.2 Women as a group has been considered an urgent development target, recently 
marked with the ‘Sustainable Development Goals’ (SDG) by the UN, aiming to ‘achieve 
gender equality and empower all women and girls’ by 2030.3  
 
This communication-anchored thesis seeks to understand what it means for women to 
                                            
1 http://www.diva-portal.org/smash/get/diva2:506080/FULLTEXT01.pdf 
2 See for example the 2013 report: Women & Mobile: A Global Opportunity on page 6. 
2 See for example the 2013 report: Women & Mobile: A Global Opportunity on page 6. 
http://www.gsma.com/mobilefordevelopment/wp-content/uploads/2013/01/GSMA_Women_and_Mobile-
A_Global_Opportunity.pdf 
3 https://sustainabledevelopment.un.org/sdgs 
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participate in a media and development project, and what the social change potential is 
when participating such a development project.  
 
This thesis is concerned with a single-case study, which focuses upon seven young 
Ghanaian women participating in the development project: Youth Speak Up! (henceforth, 
YSU) driven by the Danish NGO ‘Ghana Venskabsgrupperne’ (henceforth, GV) and the 
Ghanaian NGO ‘Youth Empowerment for Life’ (henceforth, YEfL) in the Northern parts of 
Ghana. The data collection for this thesis is a result of a four-week ethnographic field-study 
investigating the YSU project, the participating women, their potential for social change and 
the impact(s) of a communication project.  
 
This thesis is carried out in collaboration with GV, who have been engaged in the Northern 
part of Ghana since 1979.The YSU project aims to give a larger group of young people 
better access to different media platforms, train them to use these, to mobilize, to challenge 
structural conditions that remain injustice and empower them so their actions can influence 
societal changes.  
 
But why start with youth in the first place? Like many other countries in Africa the youth in 
Ghana is one the most marginalized groups in society. The youth have no jobs, they lack 
basic education, and they are excluded from decision-making processes. Youth challenges 
have severe consequences for the society as a whole and especially Ghana’s northern 
regions, have been excluded from the rest of the country’s otherwise successful growth. 
The YSU involves both women and men to partake in the common issues that the youth are 
facing. In the YSU project the youth gain control of their own radio programmes and they 
use social media sites to mobilize, communicate and discuss. In addition, they receive 
capacity training in which they learn how to make use of these social media sites, and how 
to host a radio programme targeting like-minded youth. The goal of this project is thus to:  
“…develop competencies of youth reporters to support active citizenship and engagement 
of young people in community to address injustices through use of radio and social media 
tools and methodologies (Appendix 7: GV: 13).  
Why focus on women?  
The focus on women in this thesis is in particular due to the low number of female 
participants in the YSU project – an issue initially expressed by GV. As with several other 
countries, there is a historical tradition of excluding women in the conversation as a 
consequence of traditional cultural norms and social practices. Early child marriage, poor 
education, wealth disparities, no ownership rights and heavy loads of domestic work are 
conditions that women face on a daily basis in this region of Ghana. Gender disadvantages 
affect almost all categories of Ghanaians. Statistics indicate that Ghanaian females are less 
literate than males, have lower incomes, work primarily in the informal market, have greater 
health risks, and are less likely to advance in government and in the private sector (Steeves 
& Kwami, 2012: 205). Meanwhile there is a critique of communication and media 
development projects implementing new forms of communication and media practices that 
do not respond to local wants and needs (Tacchi, 2015: 3) How does the YSU project 
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introduce new communication and media practices which respond to the women’s local 
wants and needs?   
 
Aim of study 
 
The aim of this communication-anchored thesis is to interview seven women participating in 
the YSU project, and understand how a communication and media development project can 
involve processes of change for the women on two levels 1) individual change 2) social 
change. My motivation for working with this theme, is to know if this kind of development 
initiative can enable social change with communication tools, methodologies and 
approaches? I was motivated by the question; of whether a communication project was 
suitable in an area where development issues are quite many. When I first came to Ghana 
my initial thought was: why is this project not concerned with building a water pump, so that 
people can have access to clean water? I was critical and sceptical to the issues of whether 
this project meets women where they are.  
In conducting my research and exploring the analytical findings I aim to take a qualitative 
approach in which the women’s voices will be the leading elements in the analytical 
findings. I perceive them as experts when it comes to being a woman in Ghana and a 
participant in a development project.  
My analytical aim is to contribute to the academic field of Communication For Social 
Change (henceforth, CFSC) and explore seven women’s everyday life, media practices and 
their participation in the YSU project. I wish to look into the opportunities of using media and 
communication as an approach to create social change. By doing this, I am using theory 
and methodology from researchers and practitioners within the field. I will discuss my own 
insights with these methodological and theoretical understandings.  
 
This brief introduction leads me to my problem definition:  
 
How do women in the Northern region of Ghana participate in a 
communication-and-media-project and which processes of individual and social 
change do they articulate when being part of such a project? 
Research questions  
 
1) How do women use media and communication in their everyday life?  
2) Which changes have the women experienced?  
3) How can the YSU project involve changes that sustain?  
 
In order to answer the above mentioned problem definition and research questions, this 
thesis will be divided into three overall themes, explained below:  
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1 Media and everyday life  
I believe it is relevant to understand how women are using media in their everyday life, in 
order to gain an understanding of the motivation question raised above; how does the YSU 
project meet women where they are at? When examining women’s media usage and their 
everyday life, it becomes evident how the YSU project fits into the seven women’s daily 
contexts. I have chosen to work with a communication-ethnographic approach in which I 
seek to understand women as media and communication users in context of their everyday 
life. This will establish the foundation of understanding the women as participants in the 
YSU project.  
 
2 Women and social change  
Trying to understand the seven women interviewed and their prerequisite for social change, 
this thesis is working around two research areas that aim to understand women in 
communication and development projects. These two research areas are: CFSC and 
‘gender in development’. 
 
CFSC aims to engage people in change processes that involve participatory 
communication methods. CFSC is working around the normative questions of why 
empowerment, participation and dialogue, should be at the forefront, to give voice to the 
most marginalized groups within society by using ‘bottom-up’ methods to engage people in 
their local context and create changes from below (Parks. Et al: 2005) (Figueroa et al. 
2002) (Freire, 1970). CFSC is hence not solely concerned with aspects of gender, but aim 
to partake a holistic approach, in which root causes to development are addressed. While 
this thesis is concentrating on women - gender will thus be a crosscutting theme throughout 
the entire thesis, and hence I will draw on relevant research from ‘gender in development’ 
as a supplement to CFSC, in order to understand women’s role in development and social 
change processes. To clarify the often referred to term; social change, social change is in 
this thesis understood and equalled with development. Furthermore, social change is 
equalled with structural changes. The process towards achieving, development, social and 
structural change is perceived as empowerment.  
 
3 Citizens Media 
Since this project is dealing with women in a media and development project, the concept 
of Citizen’s media, proposed by Clemencia Rodriquez in 2001, will be used to further 
discuss what it means for the women to be part of the YSU project and how the women can 
make use of media to make processes of change. I will explore whether the YSU project is 
fulfilling the criteria’s of a Citizens Media project and hence be able to discuss and indicate 
something about the sustainability of the YSU project.  
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Delimitation  
 
In the following I will briefly mention some general choices of delimitations that I have taken 
throughout this thesis-writing process.  
 
My analytical findings for this thesis are based on seven interviews and observations, and I 
have therefore chosen not to include any quantitative surveys for this thesis. As a result, I 
am not able to make larger generalizations about ‘women in Ghana’ but merely I am 
concerned with the seven women participating in the YSU project analysing them and their 
social change processes from a CFSC approach.  
I do not pursue any literary or content analysis of the radio programmes or social media 
conversations. My focus will remain on the women and their experiences from participating 
in the YSU project.  
 
Since I am doing a communication-anchored thesis in which there is focus on social and 
communication processes that can lead to social change, there are certain levels of 
anthropological details that were not possible to further explore during my four-week field-
study. These includes; degree of religion, ethnicity, education level and socio-economic 
status. These could have complemented the analytical findings well, however, my focus has 
remained on the women and their media usage more broadly.  
 
I have furthermore not looked into the organisational aspects of running such a 
development project and the interrelationship between a Danish NGO (GV) and a local 
Ghanaian NGO (YEfL). However, this thesis’ findings might become useful for them as well, 
but the focus will remain on the seven women participating and not on the organisational 
practicalities.  
 
There are several other theoretical aspects that could have been included throughout this 
thesis. For example Mohan Dutta’s cultural approach could have been included to look into 
the importance of working ‘culture-centered’ (Dutta, 2007). In terms of looking at the 
women’s media practices I delimit myself from a range of media ethnography and other 
insightful texts about how people make use of media and I will remain focused on the 
‘communication ecology’ as a form of communication ethnography.  
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‘Youth Speak Up!’ as the case focus   
 
‘Youth Speak Up’ is the name of the development project, initiated by the Danish NGO: 
Ghana Venskabsgrupperne, partnering with the Ghanaian organisation: Youth 
Empowerment for Life (YEfL). The YSU project is engaging around 160 young people in 
four districts in the northern part of Ghana and is running from April 2015 to June 2017. The 
partnering organisation, YEfL is an organisation working towards empowering young people 
in the Northern Ghana (Appendix 7: GV: 13) and it was from their office that I conducted my 
four-weeks research for this thesis. The YSU project aims to give a larger group of young 
people better access to different media platforms and train them to use these, to mobilize 
and challenge structural conditions that remain injustice. The reason and relevance of the 
YSU project is, that the stakeholders in Ghana are excluding the youth in decision-making 
processes. The youth is thus powerless in terms of having a voice and influencing changes 
that can benefit them as well. GV has been engaged in the Northern parts of Ghana for 
more than 30 years and in local partnerships they have primarily focused on development 
within agriculture and education.4 
 
Activities 1 – Youth Radio  
The YSU project takes place in four districts of the Northern part of Ghana and each district 
runs a radio programme once every week to discuss issues chosen by the youth, co-hosted 
with a professional radio journalist. In Northern Ghana it is by far radio, which is the most 
popular media. It is estimated that 80 per cent of the population listens to radio, whereas 
only 15 per cent read the newspaper. There exist 13 radio stations in the Northern Region, 
most of them being commercial (GV, appendix 7: 10). The aim with youth radio is to engage 
young people who are not part of this project, but who share the same youth issues, to 
mobilize for a common change (GV, appendix 7: 20).  
 
Activity 2 – Social Media, Facebook, Twitter and WhatsApp 
In recent years the access to mobile phones has increased. In mid 2014 there were more 
than 29.5 million mobile voice subscribers and 14.6 million data subscribers (GV, appendix 
7: 10). With a total population in Ghana being almost 27 million, the penetration rate is quite 
high. The relevance of working with social media sites for this project, therefore, seems 
obvious. It is in particular Facebook5, Twitter (micro-blogging platform and social media 
site)6 and Whatsapp (online texting-service)7 that will be the primary social media sites used 
in this project. WhatsApp is the most popular social media site, and it is estimated that 
around 90 per cent of the Ghanaian youth have a WhatsApp number (GV, appendix 7: 21). 
The three social media sites will supplement the radio programmes and are used to create 
content for the radio programmes, and provide the youth with a larger communication 
platform than already exists.  
 
                                            
4 http://www.ghanavenskabsgrupperne.dk/om/ 
5 http://whatis.techtarget.com/definition/Facebook 
6 http://whatis.techtarget.com/definition/Twitter 
7 https://www.whatsapp.com/?l=da 
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Activity 3 - Capacity training  
The participants in the YSU project have received trainings in order to make sure that the 
youth knew how to make use of social media sites, how to report on issues, how to be 
change agents for their respective communities, and what their basic rights are as youth. 
The YSU project is divided into two target groups that have different roles in the project. 
The first target group is the ‘Community Journalists’ (henceforth, CJ) and the second target 
group is the ‘Listeners Club’ (henceforth, LC). In this thesis I have interviewed women from 
both groups, and the difference between the two groups, will be explained below.  
 
The CJs co-produce radio programmes once a week together with a local radio station to 
discuss issues on behalf of the youth. The CJs have each been given a mobile phone for 
the purpose of the programme, so that everyone, more or less, could start on equal terms in 
regards to access to the Internet and social media platforms. The idea is to give the CJs 
tools and knowledge to report on issues on behalf of the youth in the Northern Region both 
on the radio, and on Twitter, WhatsApp and Facebook. 
 
The LCs are organised listening groups, listening to the radio and asking questions when 
the radio programmes are on air. Their role in the project is thus more passive. The two 
groups meet once a week to discuss what should be on the next week’s programme in the 
radio.  
 
Both groups undertake capacity trainings in civil rights, advocacy and civic education in 
order to be aware of their own rights as youth and furthermore to enable a space for them 
to discuss issues of the youth collectively. I conducted my field trip when these capacity 
trainings were on going, and my observations and interviews are therefore conducted while 
these were taking place. 
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Project design 
 
Chapter 2 - Women and everyday media usage,  
As a point of departure for this thesis I start by exploring the communication ecology – 
which I suggest as an extension of media ethnography in order to understand how the 
women are making use of media in their everyday life, and furthermore, I use this approach 
to gain an understanding of the local context.  
 
Chapter 3 – Theory  
I use a theoretical framework based on the CFSC approach. By doing so, I will elaborate on  
Freire’s approach to dialogue as an element that is integral to the CFSC approach. Since 
this thesis has an intersecting focus on gender, I will furthermore supplement the CFSC 
approach with ‘Gender in Development’. Finally, I will elaborate and explore on the concept 
of Citizens Media to explore, which role media should have in enabling social change. 
Chapter 4 – Methods 
This thesis is working with an ethnographic approach to my methods, which will be 
presented in this chapter. I will highlight how I am concerned with a qualitative research 
design and how I apply that on a single-case study. Additionally, this chapter will present 
the chosen methods for this thesis namely, interviews, observation and field-notes, 
meanwhile reflecting upon my own role as a researcher, the courses of action and 
presenting the empirical data.  
 
Chapter 5 – Analytical framework & social change indicators  
My analytical framework and strategy is divided into three sections and these will be 
elaborated here. I have developed four social change indicators for this thesis’ findings in 
order to indicate change with a CFSC approach. These indicators will be an integrated part 
of my analytical framework. 
 
Chapter 6 – Analysis  
The analysis will be divided into three sections, which draws upon the theoretical 
framework. The first part will be anchored within the communication ecology, highlighting 
women and their media usage. The second part will be anchored within social change 
indicators based on the CFSC approach, and thus draw on knowledge from the Gender in 
development research. The third part will be anchored within the concept of Citizens Media 
in which I seek to will explore whether the YSU project can be considered a Citizens Media 
project.  
 
Chapter 8 – Conclusion  
The conclusion will highlight the main analytical findings. These can be used for the two 
involved organisations, namely GV and YEfL and for academia working around the CFSC 
framework.  
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2 Understanding women as media users  
Communication ecology  
 
The communication ecology is a way of understanding the women that this thesis focuses 
on as media users – in connection to other patterns and practices. The communication 
ecology was first suggested by Hearn et. al. in 2009 in their ‘Ethnographic Action Research 
approach’ which is about evaluating CFSC projects that introduce new media platforms to 
existing communication practices. (Hearn et. al. 2009) Stressing the importance of looking 
at broader contexts, the communication ecology derives from the failure of some CFSC 
projects. CFSC projects often introduce new types of communication tools or platforms to 
local communities without considering local conditions and people’s access, interest, 
usage, knowledge and skills. Roughly said, when development projects are working with 
communication approaches, it becomes a question of giving people the access to the 
Internet, in the belief that access alone, will solve larger development issues. As a result, 
some development initiatives are not developed in proper response to local wants and 
needs. The communication ecology thus stresses that access is not the only means to 
ensure usage. Successful and new media usage can: “(…) only be achieved if it is 
appropriated and localized in meaningful ways by local communities within their local 
context, grounded in the realities of the everyday lives of individuals and community groups, 
within the social and economic conditions in which they are situated.” (Tacchi: 2015: 7).  
 
Tacchi (2015) defines the communication ecology as: “Communicative ecologies refer to 
the complex systems of communication, media and information flows in a community. It 
does not assume a hierarchy of ways of communicating, but provides a way of thinking 
from scratch about the ways in which information and communication flow between people 
and through infrastructures, including not just electronic media channels but also roads and 
busses, and any other communication processes and practices that are significant in a 
particular context” (Tacchi, 6: 2015). The communication ecology is thus a holistic analytical 
approach stressing the need to look at communication practices in other contexts.  
 
While this thesis works with women as media users in a media and communication project, 
I deem it relevant to highlight the communication ecology because it suggests how to 
understand the women as media users more holistically and from an everyday life 
perspective. The communication ecology can be seen as an extension to media 
ethnography – while looking at the women’s everyday media practices combined with 
communication practices, it becomes a sort of ‘communication ethnography’. I use a 
communication ethnographic approach to investigate women’s everyday media and 
communication uses and practices. If the YSU project should be successful and 
empowering to the women involved, it thus becomes important to pay attention to how the 
project fit into the women’s already existing media and communication practise. As I did my 
interviews when the project had already begun, my findings will furthermore, be affected by 
some already changed media patterns. I have made an infographic on page 37 to 
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demonstrate the women’s media use and access, which will furthermore be elaborated in 
the first part of the analysis.   
 
Sum Up  
As has been highlighted in the above, the communication ecology is essential throughout 
this thesis, since the communication ecology stresses the need to look at contexts, and the 
need to look at individuals from a holistic perspective. Throughout this thesis the 
communication ecology will be used to gain a context for understanding the women 
participating in the YSU project and getting to know them as media users. By inquiring them 
into their daily communication activities and media uses I have gained valuable insights in 
how the women participate in the project. This thesis will thus incorporate an everyday life 
approach since by looking at the women’s everyday communication practices, it becomes 
possible to contextualize communication processes better and analyse possibilities of 
change better.  
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3 Theory  
Communication for social change 
 
This thesis deals with the research area CFSC combined with elements within the research 
area focusing on gender in development. Despite being part of two different discourses I 
consider them complementary. On the one hand is CFSC, which belongs to a 
communication debate. On the other hand, is the gender in development approaches, 
which belong to more general development debates. These to approaches to development 
will be elaborated upon in the following.   
CFSC marks a relatively new paradigm within the established research field of 
‘Communication for Development’ (ComDev). CFSC is a research discipline and approach 
most often combined with other relevant disciplines, such as women’s studies, ethnic 
studies, education and cultural studies in a very broad geographic area of study (Steeves in 
Wilkins, 2000: 20). This interdisciplinary field of study is also where I am balancing since I 
am combining elements from studies within gender and development with CFSC since my 
case takes an explicit focus on women.  
Two approaches: The diffusion approach versus the participatory approach 
The history of CFSC marks two well known and often-mentioned approaches to 
communication, namely the diffusion approaches (Rogers, 1976) and the participatory 
approaches (Freire, 1970). These two approaches still serve as the two main points of 
references, in which academia orientate in. 
Roughly speaking, the diffusion approaches deals with communication as a one-way and 
vertical practice. It is believed that change in the diffusion approaches can be achieved with 
top-down development interventions. The diffusion approach accept linear communication 
models such as Lasswell’s from 1948: “who says what, in which channel, to whom, with 
what effect?” (Tufte & Mefalopulos, 2008: 1). Everett Rogers’ ‘diffusion theory’ has become 
one of the most known change communication theories, which suggests broadly, that when 
societies adopt modern technologies they will overcome development barriers (Quarry & 
Ramirez, 2009: 18). The one-way diffusion approaches were critiqued of being too western 
and top down led, not listening and involving local voices. And in the wake of this, the 
participatory approaches to communication came to dominate the ComDev conversation, 
when fundamental questions about development work in general were raised: “who should 
define which voices should be heard, how, and by whom are policies developed for?” (Tufte 
& Mefalopulos, 2009: 3). 
 
The focus on participatory communication stems from Paolo Freire and his ‘liberating 
pedagogy’, and participation has gained vast international attention on the global aid scene 
in the past 20 years both as a practice and as an analytical tool (Waisbord, 2015: 153). 
Freire rejects the thought of imposing knowledge to those less well off. This becomes clear 
Communication for social change in the Northern Ghana 17	  
 
17  
in his quote from 1970:  
 
“Authentic education is not carried on by “A” for ”B” or “A” about “B,” but rather 
by “A” with ”B,” mediated by the world—a world which impress and challenges 
both parties, giving rise to views or opinions about it . . . We simply cannot go 
to the laborers—urban or peasant—in the banking style, to give them 
”knowledge” or to impose upon them . . . a program whose content we have 
ourselves organized”  
(Freire, 1970: 82).  
In his quote, Freire rejects the top-down led, diffusion approaches to communication, and 
promotes dialogue as something that equals action and change. His approach is crucial to 
the CFSC approach; an approach concerned with two-way communication and bottom-up 
processes. Dialogue and listening has become essential to how participation works in 
practice, when enabling once silent groups to have a voice, to challenge the status quo and 
hence power structures, which remain injustice for the most marginalized.  
 
This brief introduction marks the two overall approaches to communication as a means to 
enhance development; the diffusion approaches and the participatory approaches. This 
thesis works within the participatory approaches, and this is furthermore where CFSC 
originates. Marking the two approaches to reach social change with communication, will 
lead me to further elaborate and define the theoretical foundation for this thesis, namely 
CFSC.  
 
Defining CFSC  
 
CFSC grows out the participatory approaches to development and is rooted in Freire’s 
participatory notion. I consider CFSC as a rather new approach to address how change can 
be reached with participatory communication approaches and create sustainable and 
structural changes that go beyond individual behaviour (Tufte, forthcoming, 2016) (Parks et. 
al. 2005: 4) 
 
In their quote, Obregon and Mosquera emphasize that CFSC: ”focuses on the larger notion 
of social development and on the role that communication may play in generating change. It 
calls for greater participation and control of communities over communication processes 
and it highlights the need to allow community voices to be heard and become the leading 
voices of process of change [...]” (Obregon and Mosquera in Tufte et. Al: 2005: 241). CFSC 
is thus focusing on a broader social development sphere, and stressing the need for 
participation and control of the media by the community. CFSC holds a holistic approach to 
development in which participation, empowerment and dialogue are at the forefront (Parks 
et al.: 4). CFSC further aims to: ”strengthen cultural identity, trust, commitment, voice, and 
ownership: the communication fabric of community empowerment” (Parks et. al: 2005: 4) 
while it is believed that when people are empowered, they should have the power to take 
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part in decision-making processes, because power can be conceived as the ability to shape 
and reshape social context (Wilkins 2000 in Mefalopulos, 2008: 54). In order to achieve 
empowerment, participation and dialogue must be at the heart of the given project so that 
people can be empowered to make change for their own good. Empowerment is therefore 
often equaled with social change and development.  
 
Dialogue  
 
In the following I will elaborate on Paolo Freire’s approach to dialogue as one of the 
cornerstones of the CFSC understanding.  
As presented in the above, one of the most prominent scholars to suggest the participatory 
approach to learning and social change is the Brazilian pedagogue Paulo Freire. His theory 
is based on dialogue among the powerless, and his theory from his work in 1968: 
‘Pedagogy of the Oppressed’, is where CFSC and the participatory approaches originate 
due to his view on learning and dialogue. For Freire dialogue and sense-making enhances 
empowerment and thus social change, and this has become essential to the way we 
understand CFSC today (Freire, 1997: 70 in Mefalopulos, 2008: 55). The pedagogy of the 
oppressed is a pedagogy, which must be: “forged with and not for the oppressed” (Freire, 
1970: 33) The approach is thus participatory in the sense that it should be people who 
define their problems, issues and solutions to these on their own.   
Freire’s theory and school of though originates from the political and social conditions in 
Latin America in the 1960’s and 1970’s where his dialogical approach was suggested to 
address the here-and-now root causes to oppression and give a voice to the poor.8 His 
approach is relevant for me, although it is used in a different context, because it is an 
approach to dialogue, learning, and communication, which is horizontal and participatory; 
elements that are essential to the CFSC approach.  
 
In Freire’s perception, dialogue is the essence to change the world and therefore it is 
important to this approach when trying to understand social change for the women involved 
in the YSU project. When one engages in true dialogue one is: “not afraid to confront, to 
listen, to see the world unveiled. He is not afraid to meet the people or to enter into dialogue 
with them” (Freire, 1970: 24). Thus dialogue is a process of equality, of empowerment and 
of reflection. A dialogical process has to be facilitated by someone. This can be a person or 
a radio programme (Freire in Tufte & Mefalopulos, 2009: 11). In the analysis I will analyze 
whether the YSU project is enabling a dialogic space for the women involved. By dialogic 
space I refer to Freire’s key dialogic notions, which will be elaborated in the following. 
Action-reflection   
For Freire empowerment can be reached through an awareness process, in what he calls 
“conscientization” which is about people becoming aware of their condition via reflection 
                                            
8 http://www.historyofsocialwork.org/eng/details.php?cps=21 
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and action. This kind of empowerment, can, as suggested by Freire, only be obtained 
through dialogue (Freire, 1970: 101). In the process of action-reflection, people become 
aware of their own situation, and in that dialogue the involved are able to change this 
situation. Freire’s approach to dialogue is about thinking critically about ones own situation, 
in order to understand the casual links to why things are as they are: “as they apprehend a 
phenomenon or a problem, they also apprehend its causal links” (Freire 1970:39). So when 
people address their issues they, become aware of them and that is what the Action-
Reflection-process implies.  
Casual Links 
The action-reflection process implies critical thinking, which is: “thinking which perceives 
reality as a process, as transformation, rather than as a static entity – thinking which does 
not separate itself from action, but constantly immerses itself in temporality without fear of 
the risks involved” (Freire, 1970: 81). The more people are aware of the casual links to their 
issues the more likely they are to do something about it. For example the YSU project is 
also about discussing issues collectively in order to find the root causes to those issues, so 
that they know who potentially could make their situation better. Finding casual links is 
furthermore not a static unit, it is something, which is in constant flux, and something, which 
can be changed and adapted. By engaging in dialogue there is potential to shift the 
hierarchy of power because those most vulnerable will have their voices heard. ‘True 
dialogue’ is when there is change-potential, where people take part in dialogue on an equal 
basis, with respect, to listen and to talk about the unspoken.  
Freire’s action-reflection process aims to empower those most marginalized. Freire has a 
focus on the word, and it is within the word that reflection-action exist. When you engage in 
a dialogue you reflect upon your own situation, and thus to act is to change that situation. 
When the women articulate changes, they are at the same time empowered because they 
become aware of their issues – and how to solve these.  
 
Ownership  
Freire’s Action-Reflection process is hence indicating that dialogue is the same as praxis, 
since there is no true word that is not at the same time praxis (Freire, 1970: 75), because 
dialogue is action, and action is transformation. When people identify and articulate their 
issues they are more prone to do something about them. Issues, which people discuss and 
identify, are issues that they have ownership and commitment to and changes are thus 
more likely to happen with ownership and commitment in mind (Freire in Tufte: 11).  
 
Naming the world  
For Freire, dialogue is an act of creation, and when you engage in ‘naming the world’ you 
create the world and thus you change it. “To speak a true word is to transform the world” 
(Freire, 1970: 75) Freire’s horizontal approach to dialogue is about involving people in 
decisions that affect people’s own lives. When people ‘name the world’ they engage in a 
dialogue, which is essential to reach change. When people talk about change, change 
becomes real. Thus his dialogue understanding will be the fundamental in this thesis’ social 
 20 
 
change understanding. When the women articulate changes, they are already in a process 
of change, since dialogue equals action.  
 
Sum up 
In the above-mentioned I have defined CFSC, and how Freire’s horizontal approach to 
dialogue can potentially involve change. If there is ‘true dialogue’ in which people can speak 
how they feel with likeminded people they at the same time engage in an equal dialogue, 
while reflecting upon their own situation. It is through dialogue that people change the 
world, and through dialogue that people reflect upon their own situation, and in this process 
there is potential for change. Dialogue is thus closely related to action. When people 
articulate their concerns and bring their ideas into play they enter a process of reflection 
and the reflection becomes action. Freire hence suggests, that dialogue is an action-
oriented process. Therefore by using Freire’s approach to dialogue, I will  
I will investigate how the YSU project are creating a space, which is dialogic, in which 
women express casual links and ownership to the issues that are raised in the YSU project.  
  
Gender in development  
 
As I take an explicit focus on women in a CFSC project, then how and where should gender 
be placed within this above-mentioned CFSC conversation? Although international attention 
has been given to the issues of improving the conditions for women globally, there is a 
general agreement that the conditions of women have not improved significantly (Cornwall, 
2011: 218). Women are, compared to men, still more prone to injustice (Wilkins, 1999: 46) 
and often those left out of participatory processes (Cornwall, 2003: 1325). Despite the focus 
on gender in development the focus is still on women and their positions as passive targets 
rather than on equal and active participants, compared to men (Wilkins, 2007: 3). Women’s 
position in development is limited to their role as mothers and caretakers in the family and: 
“their projected abilities to breed and feed, and to buy and cry” (Wilkins, 2007: 11). It is 
often overlooked that women have their own arguments, and the power to: “mobilize, act 
and resist” (Wilkins, 2007: 16). There is thus a long way to create equal opportunities for 
men and women, when the development discourse remains patriarchal.  
In the following I deem it relevant to look beyond the CFSC discourse, and look into the 
more general development agenda, which has for many years been concerned with 
women’s role in development work. I do so as what happens in the development debate is 
also applicable to the CFSC debates. In my approach to study women I am inspired by the 
two scholars Andrea Cornwall and Karin Wilkins, since they both hold valuable insights 
when it comes to engaging women in development.  
Two approaches: Women in Development and Gender in Development   
The role of gender in development focuses both on men and women’s roles and gender, 
and is today a mainstream development discourse, which most development work must 
relate to (Wilkins, 2007, 1). The movement towards addressing women in development 
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marks two overall approaches, both of which are still widely used in development work 
today. These two will be elaborated in the following.  
 
The first is ‘Women in development’ (WID) which dominated the international agenda 
throughout the 1970’s, and landmarked women on the development agenda as a challenge 
that needed urgent attention (Wilkins, 2007, 4-6). The WID approaches focus on the 
individual woman in her process of social change and is often associating women as 
caretakers of the children. The WID approach marks the beginning of addressing women in 
development work, and it was believed that when women were included with an ‘explicit 
focus’ they could benefit from development in general (Wilkins, 1997: 105). Although 
women were highlighted on the international agenda, there was (and is) still a tendency to 
be perceiving women as weak with the need to have men as their providers. In the WID 
approaches women are portrayed in the media as passive, with lower access to mediated 
technologies, and when communication projects reached the audience they tended to focus 
on men rather than women, and on development symptoms rather than its causes (Wilkins, 
1997: 107). The WID approach was hence critiqued for not addressing the root causes of 
the development challenges, which made women more prone to injustices than men.  
 
Following a UN women’s conference in 1995 the shift in practice and in research started to 
change in which there was an increased focus to look at gender from a more holistic 
perspective, and ask questions about differences in class, race and other social categories 
which needed to be addressed, instead of women as an isolated category (Wilkins, 1997: 
107). This marks the second approach to study women’s roles in development namely 
‘Gender and development’ (GAD), which addresses the social and structural levels that are 
linked to gender inequality (Wilkins, 2007: 6). The GAD approach aims to mobilise women 
towards social change processes and challenge existing power structures, and perceive 
gender more holistically (Wilkins, 2007: 117). The GAD approach works to overcome power 
relations and work with differences (Cornwall, 2011: 218). The GAD approach is thus 
closely linked to what the CFSC approach aim towards; to overcome structural conditions 
that address the root causes to issues and perceive people in development holistically.   
 
Engaging women in their context  
Engaging women should be about looking at women’s individual context. This is one of 
Cornwall’s main arguments when she says: “Much depends on the context and on those 
within it” (Cornwall, 2008: 273). Engaging women in their context is most often a difficult 
process because it is about engaging an often quiet group of women. This requires a deep 
contextual understanding to know: why they would/ would not engage in a development 
project in the first place, and what they gain from such a project and process (Cornwall, 
2003: 1338). Therefore remaining context-sensitive is important when trying to include the 
women into a male dominated programme, which is the case with the YSU project. Trying 
to understand the women’s specific context becomes important to this project and the 
analysis.  
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There are some general barriers that hinder women’s participation, that are sometimes 
overlooked by development organisations. And as a consequence women are excluded 
and these factors include: lack of time due to duties in the house, official male bias, social 
constraints about women’s capabilities and roles; the absence of a critical mass of women, 
and women’s lack of public speaking experience. These factors hinder women to participate 
and (Cornwall, 2011: 206) therefore it is important that those who facilitate the programmes 
are gender sensitive as well, in order to engage women when: “…participatory processes 
tend to be as ‘‘gender sensitive’’ as those who facilitate them” (Cornwall, 2003: 1335). 
 
When working in a development context diversity and difference should thus be at the 
forefront instead of isolated entities. There is a general need to work with diversity and 
differences in peoples every day life. Instead of imposing people into categories and 
assuming that all women relate to gender issues, and all men are equal, then, looking at the 
ways in which people identify themselves with others or with particular issues can provide a 
more effective basis for advocacy and for action (Cornwall, 2011: 218). This is important to 
my case because the women that I interview are not a homogeneous group either. Their 
stories are unique and thus the importance will be to open their life stories rather than 
assuming that they are a vulnerable group. The idea of looking at women in their context 
and to understand and explore their individual change is closely linked to my 
communication-ethnography approach – which is about understanding contexts.  
 
Combining CFSC with GAD and WID  
 
In the above mentioned I have highlighted the two research areas that this thesis is writing 
itself into. Namely CFSC and gender in development. The overall aim of CFSC is about 
bringing structural change (Parks et. al, 2005), which marks the somewhat ’paradigm’ shift 
in working with communication and development. People should have the capacity and 
opportunity to shape the changes they want for themselves in an equal dialogue – 
elaborated in Freire’s action-oriented dialogue.   
 
Furthermore, I have highlighted how gender in development studies has two overall 
approaches, namely the ‘Women in Development’ and the ‘Gender and Development’ 
approach. My project seeks to use a combination of the two approaches. On the one hand, 
I look at the individual woman in her context and her individual process of change and 
empowerment. And on the other hand, I will discuss how the YSU project can scale to 
larger structural changes that go beyond individual change.  
 
This gender debate in development marks the need to look especially at women’s 
participation in a CFSC project. In my thesis I will emphasize how women articulate their 
participation and change, and by doing so I hope to avoid placing women as a single 
category, where they are perceived as passive and vulnerable. Therefore, I will relate to 
what is being articulated, and explore their own understanding of change and dialogue. 
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Citizens Media 
 
While the above mentioned have been concerned with the communicative change 
processes that happen when women take part in a development project, the following will 
have a more media centred focus. The following will outline how the term Citizens Media 
can be used to analyse the YSU project. Citizens Media originates from Freire’s dialogical 
notion, but Citizens Media is centred around the use and claim of ones own media. 
 
The YSU project train young people to become change agents for their communities in the 
use of media, i.e. radio and social media sites. But what happens when people gain access 
and control of their own media. Do they get their voices heard? And can media alone 
enhance social change processes? Whereas the above mentioned has focused on 
communicative and participatory processes, the following will discuss which role media 
should have in enabling social change. Gaining access and control to your own media, is 
something that the concept of Citizens Media clarify, a concept, which combines social 
change and media studies in which the goal is to enable voice and thus empower 
supressed and unheard people. Citizens Media is relevant here because we are dealing 
with media, driven by the participants of the YSU project, and how these media can 
empower people who are engaging with them, in order to see whether this can lead to 
social change. The Citizens Media concept is thus participatory in its essence, because it is 
about engaging people in the use and production of media, and thus closely linked to the 
CFSC approach.  
When Rodriguez coined ‘Citizens Media’ in 2001 it was with what is known as ‘community 
media’, ‘radical media’, ‘participatory media’ and ‘alternative media’ (Rodriguez in Couldry & 
Curran, 2003: 178). Citizens Media is defined as: 
 
“a concept that accounts for the processes of empowerment, concientization, 
and fragmentation of power that result when men, women, and children gain 
access to and reclaim their own media” (Rodriguez in Couldry & Curran, 2003: 
178).  
There is no ‘recipe’ for what a Citizens Media project is, it can be legal, illegal, commercial 
and non-commercial, professional and not-professional etc. (Rodriquez, 2001: 64). The 
essence is to give voice to marginalized people. When people claim their own media and 
become part of a Citizens Media project, their voices enter into the public arena and people 
become part of a discourse, they otherwise would have been excluded from (Rodriguez, 
2001: 3). This process involves challenging power structures in the use of media – this will 
be further elaborated upon below.  
3 criteria’s for a Citizens Media project 
Rodriquez outlines three criteria’s for a Citizens Media project. In the analysis I will analyse 
how the YSU can be seen as a Citizens Media project based on these three criteria’s:  
1) ”Citizens media first implies that a collectively is enacting its citizenship by actively 
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intervening and transforming the established mediascape,  
2) Second, that these media are contesting social codes, legitimized identities, and 
institutionalized social relations,  
3) And third, that these communication practices are empowering the community 
involved, to the point where these transformations and changes are possible” 
(Rodriguez, 2001: 20).  
From the above criteria I see three essential themes that will be applied to the YSU project. 
First, Citizens Media is contesting an existing media environment. Second, Citizens Media 
stress to create transformative processes for the people who are involved in an Citizens 
Media project. Here it becomes particularly interesting to look at identity change for the 
women involved in the YSU project and how social relations can be challenged for the 
women, when being part of the YSU project. Third, that there in the end are empowered 
participants who can sustain the changes. I will elaborate on this in the following.  
 
Contesting media environment  
Vital to the Citizens Media concept is to engage people in altering communication 
processes that are already established. Furthermore, a Citizens Media project is about 
changing power structures, and here it becomes essential for the YSU project to see how 
the women are engaging with stakeholders so that they eventually are altering how 
stakeholders are perceiving the youth and furthermore that the youth have a voice in 
decision making processes. 
Identity  
Being part of a Citizens Media project is a sociological and psychological process; because 
you gain access to something that you have not had access to before. Within this media-
project, Rodríguez claims that there is potential for people to transform themselves, within 
the environment and community that people live in. By gaining access to media, people 
who have once been silent or oppressed can express themselves in ways they have not 
experienced before. People have the opportunity to become storytellers, and share stories 
they control, from their own viewpoints. This process, argues Rodriguez, is transformative 
to ones identity (Rodriguez, 2001: 19) and therefore I will in the analysis explore whether 
the project is transforming the women’s identity as well.  
 
Empowerment  
I will look at how the women are empowered in the YSU project throughout the analysis, 
and furthermore link those empowerments to their everyday lives. Citizens Media embraces 
an everyday life approach: “citizens media nurture an everyday life charged with meaningful 
experiences and practices, where identities are (…) interpellated, addressed, confronted, 
dialogued, and in the whole process, shaped and reshaped in movements that alter 
historical power configurations” (Rodriquez, 2001: 64). So Citizens Media projects are 
about expressing marginalized viewpoints – whatever they may be, and challenge power 
structures that are supressing (Rodriquez, 2001: 64). Therefore, Rodriquez further argues 
that for women to become part of a Citizens Media project, they have the possibility to 
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change gender structures, if they are empowered. Women can take the lead and express 
their own views, in cases where they most often have had their voices suppressed by men. 
In some cases women’s identity is so much linked to being subordinated to men, that their 
worldview changes when becoming part of a project where she can express herself 
(Rodriguez, 2001: 3).  
Sum up 
As have been highlighted in the above-mentioned, Citizens Media is about transforming an 
already established mediascape. It is about challenging already established social codes 
and identities, by the people involved. Citizens Media is about collective action with the 
people involved; it is about altering people’s identities and in doing so change is likely to 
happen. Lastly, Citizens Media is, like CFSC, about empowering people towards processes 
of social change in the use of media. Whether this is the case in the YSU project, will be 
essential throughout the analysis, to how the YSU project, actually do create this platform 
for change.  
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4 Methods 
  
This thesis is an ethnographic research of seven women’s participation in the YSU 
project. In the following I will present the ethnographic approach, qualitative research in 
a single-case study and my role as a researcher. Furthermore, I will elaborate on the 
chosen three methods, namely interviews, observations and field-notes. I consider 
interviews, observations and field-notes important when trying to grasp and understand 
social change in a development context. The interviews were important in order to get 
an opportunity to listen to the women, and hear their stories in a first-hand situation. 
The observations and field-notes are relevant, as I attempt to capture a cultural setting 
very different from my own, these will mostly for my own contextual knowledge, and as 
a supplement to the analytical findings.  
These methods, the course of action(s), and the qualitative approach to a single-case 
study will be further elaborated upon in the following, while furthermore presenting the 
empirical findings. 
  
Ethnography  
 
Essential to ethnography is to watch the people involved in the research process - listen to 
them and ask questions into what happens. It is a qualitative research method, and works 
best on a single or few cases, because the aim is to make a study, which is in-depth. 
Ethnography is thus complimenting the single-case study approach, which is about going 
in-depth with a single case. Ethnography is a holistic approach emphasising the need for 
contextual knowledge, while studying people in their every day lives(Hammersley and 
Atkinson, 2007: 3) and it is thus a supplement to the communication ecology approach. 
Ethnography is a way of doing fieldwork in natural settings, and gaining a relationship with 
the people being studied (Hammersley and Atkinson, 2007: 4). Ethnography is a research 
process that produces ‘first-hand’ empirical knowledge. This involves a holistic 
interpretation of the data from a ‘bottom-up’ perspective (Schrøder et. al: 64). Throughout 
the analysis I will be empirically driven as well, and the seven interviews conducted with the 
women will serve as focal point.  
 
Doing qualitative research in a single-case study  
 
For this thesis, I have conducted qualitative research while being concerned with people’s 
life stories (Silverman, 2006: 34). I use this on a chosen single-case study, while 
investigating a contemporary phenomenon; in this case the YSU project in depth within its 
‘real-lift context’. My single-case study narrows down to seven women participating in the 
YSU project. From their points of view I will use their experiences and participation in the 
media project, to analyse how they articulate changes while being part of the project. Thus I 
take an inductive approach, as I embark from my empirical findings, which are not 
structured as the concepts from the theoretical framework (Brinkmann & Tanggard, 2010: 
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47). My qualitative research approach is about understanding the world-views of the women 
participating in the YSU project. This is the essence of qualitative research: to investigate 
people’s life stories and experiences, by trying to understand how they feel, how they learn 
and how they act (Brinkmann & Tanggard, 2010: 17).  
 
Yin (2014) highlights the importance of collecting as much context as possible when 
defining a single-case study, and thus I have through the data collection tried to gain as 
much context with me as possible, with the aim of both interviewing the women, while also 
gathering information from the context surrounding the women in the project (Yin, 2014: 
16). Besides the seven interviews with the women I have carried out observations when the 
women were taking part in workshops. I did background interviews with the people in 
charge of running the programme on a daily basis and finally I have conducted general 
field-notes while being in the field for four weeks.  
 
Entering the field – reflections on my role as a researcher  
 
As a researcher doing qualitative and ethnographic research, my role in the field becomes 
important, as I was the primary tool for collecting data. To understand the outcome of this 
study, it is therefore important to understand my role and reflections of being in the field. 
Hence, in the following I will first reflect on how I entered the field and what role as a 
researcher I took, while I was in the field, since this has an impact on the outcome of this 
study.  
 
My entrance to this field was via the Danish NGO GV partnering with the local Ghanaian 
NGO YEfL. Together with them I gained an insight into the YSU project about what they 
already saw as challenging to the programme and where there was a mutual research area 
of interest. It was via this conversation that the focus on women came to dominate this 
study, since GV saw it as a major challenge to engage women to the project.  
 
Before I went to Ghana it was important for me to gain as much insight into the project and 
its context in order to be as prepared as possible. Besides being in close contact with GV, I 
read reports about the project and about GV’s work with the Northern Region in general. 
Since I was new to Ghana I took a lot of effort into reading background reports about 
Ghana and orientate myself about the current situation via newspapers and documentaries. 
I prepared a brief research outline and purpose for the local office about my study; thus 
when I arrived, the local office YEfL knew why I was coming, and what I was going to do. 
When they picked me up from the local airport, they had already included me in their plans 
the following four weeks. Being in contact with GV and YEfL was alpha omega to carry out 
research for this thesis. Besides feeling welcomed by YEfL, they introduced me to the local 
conditions, and the office became a helpful partner to share and discuss ideas with. I 
participated in their daily work to get an overview of the practicalities on the ground of 
running a development project, and thus I became part of their daily routines and everyday 
life which gave me an advantage in terms planning and executing my research.  
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While I was in the field, I took the position of being a ‘student doing research’. The local 
YEfL office and staff all referred to me as their ‘intern’. Being an intern or a student gave be 
a position, which was easy accessible. I wasn’t expected to be an expert, and it was mostly 
expected that I came to learn from them and not vice versa. I used this for my advantage, 
as someone who knew little about Ghana and was just a ‘curious white girl from Denmark’. 
While I was participating in workshops I also presented myself as a ‘Danish university girl’ 
doing her thesis. I wanted to distance myself from being someone from a Danish NGO 
(which was where most people who visited this part of Ghana were from), and adopt an 
open-minded inquiry, in which I had nothing to offer but to listen to their stories.  
 
Qualitative interviews  
 
In the following I will go through some of the considerations and reflections of using 
qualitative interviews as part of my primary data.  
As has been mentioned throughout, interviews are relevant to this project because I aim to 
understand the women’s stories and experiences from being part of the YSU project. This is 
also what interviews as a method are concerned with, as interviews are about gaining 
insights into peoples every day life, experiences and life stories. The outcome of the 
interviews depends on how the interview is structured, where it is taking place, and what 
the relation to the person being interviewed is (Brinkmann & Tanggard, 2010: 31).  
The interview that I have conducted is influenced by the ethnographic approach, while: 
“Interviews in ethnographic research range from spontaneous, informal conversations in the 
course of other activities to formally arranged meetings in bounded settings out of earshot 
of people” (Brinkmann & Tanggard, 2010: 33). Therefore, interviews in the ethnographic 
genre, are often following a ‘loose structure’, which is about being sensitive to what the 
person is saying, and being able to follow new topics as the interview goes along. This type 
of ‘lose-structured interviews’ requires close attention to what is being said, so that as a 
researcher you can get as close to the interviewee and his/her story as possible 
(Brinkmann & Tanggard, 2010: 35), which was also what I pursued in my interviews, trying 
to uncover, the women’s stories on an ad-hoc basis. Although I followed the same 
interview-guide, some topics were more elaborated than others, while paying attention to 
what the women knew and wanted to talk about, which was at the same time within my 
research aim.  
 
Course of action  
 
In the following I will briefly describe the course of action in conducting my interviews.  
The first week of my stay I was visiting the four districts where the project is running. I took 
part in workshops facilitated by YEfL, and here I presented my research purpose to all of 
the young people taking part in the YSU project. I told them my role and why I was in 
Ghana. I met and talked to most of the participants and the women, in order to avoid being 
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a stranger, when we were pursuing the actual interview. This gave me an insight as to what 
women I should choose for my thesis. The first week of my field-study9 I pre-tested my 
initial interview-guide on most of the women taking part in the YSU project. I adapted some 
questions, and made them very easy and simple, while I found that there was a language 
barrier I needed to break down. The number of women participation in the YSU project was 
very few, and this made the selection process more difficult. However, I strived to gain a 
relationship with the women I interviewed, I met with all the respondents more than once, 
exchanged contact information and did follow up questions. I did not, however, find it 
difficult for any of the respondents to answer honest and open-minded. In the following I will 
further elaborate why these were chosen.  
Selection of the women  
 
On page 37 I present the women in an infographic, in which a presentation of their age, 
media usage and access is illustrated. As has been mentioned, I have interviewed seven 
women between the ages of 24-34. Two of them are ‘CJs five of them are ‘LCs. 
 
The two CJs chosen are the only female CJs participating the YSU project. Before I came 
to Ghana, my idea was to only do interviews with the CJs, but seeing that there was only 
two, was in itself significant to understand and further explore why there were so few 
women taking part this role in the YSU project. Therefore I did interviews with the LCs to 
get a broader understanding of the women participating in the same project, but with 
different roles.10 What made them participate in the first place and how can the YSU 
project, for them, create changes? In general, the women were very excited about the 
interview that I did with them and it was an advantage to interview women who were almost 
the same age as myself, it seemed that we shared a mutual interest in each other, and it 
would perhaps have been more difficult to ask the more sensitive gender questions if I was 
an older man.  
 
As mentioned earlier, I tried as much as was possible to get interviews with women who 
knew English and were capable of expressing themselves. This meant that I excluded 
some participants with poorer English skills. They represent a part of the project that I will 
not include; a group that is probably more marginalized and has less education than the 
chosen seven girls.   
 
Interview situation  
 
In the following I will briefly describe the interview situation with the women.  
I did most of my interviews during the capacity building workshops, which was part of the 
YSU project. In practice this meant that we found a spot outside, under a tree, with a lot of 
background noise. I tried to find a spot were we could stay more or less in private. This 
                                            
9 See fieldtrip-schedule in appendix 4.  
10 I have outlined the difference between CJ and LC in the case description  
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setting was not ideal, but part of the local surroundings and true to the ethnographic 
approach, studying the women while participating the project. I did not feel that the women 
were shy to answer or were hindered by the somewhat open interview situation. It was a 
situation where they were in the context of the YSU project, and it felt more or less natural 
for them to talk about the programme with me in this situation. If we had been sitting in a 
closed office the situation might have been too ‘professional’ and not very true to the 
African culture.  
 
Interview-guide  
 
I did the interviews, guided by an interview-guide, with a few themes to uncover the 
research aim, but open enough to explore new interesting topics following the conversation. 
Part of the ethnographic approach, the ethnographic interview is following a flexible 
structure, in which the conversation has a natural flow (Hammersly and Atkinson, 2007: 
117). I did not ask the exact same questions to all the women, however, I had some 
common topics that we would talk about, and the interviews are thus guided around five 
themes that enlightens the research and contribute both to a contextual understanding of 
the women’s everyday life, what role media has in their everyday life, how they articulate 
changes, and how it is to be a women in Ghana. The interview-guide can be found in 
appendix 3.  
 
The five themes were thus:  
1. Everyday life  
2. Media use during everyday life  
3. Participation in the project (activities) 
4. (Social) Change/learning’s from being part of such a project  
5. Being a women in the YSU project.  
 
First I started asking the women about their everyday practices – making them share their 
own stories, and building up an ‘easy-going’ atmosphere, with questions which provided me 
with background and contextual knowledge. Through stories from their everyday life they 
shared their media activities throughout the day. Then, I asked about the YSU project and 
the activities that they took part in. Some of the women also talk about their engagement 
with the Youth Center from their districts who run several other development activities. 
Some of the women have been active in many other development projects, and to them the 
YSU project is just another one, however I tried to remain attentive to the YSU project. 
Third, I asked about the things that the women had learned in the project and the changes 
that they felt they had seen from being part of the YSU project. I also asked the women, 
what they thought they could use these learning’s and changes for in their daily life. Finally, 
I asked the women what it meant for them to be a woman taking part in a development 
project. In this conversation we quickly came to talk about some of the general social norms 
that hinder women to participate in such a project. The analysis will thus be uncovering the 
theme about gender and social norms and linked to social change and participation.    
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Ethics   
 
As part of my research ethic I ensured to inform all the people that I interviewed that their 
statements would be kept anonymous. In addition, the women interviewed have other 
names throughout this report, to ensure their anonymity.  
Observation & field-notes 
 
The following will describe observations has contributed to this study. Two of the main 
methods in ethnography are observations and field-notes. The idea with these two methods 
is that it can provide a more genuine idea of what actually happened (Hearn et al, 2008: 
60), where especially ongoing field-notes can reflect on what is seen and heard (Tacchi, 
2015: 36). Meanwhile observations should be done with and where the people you are 
researching are situated (Raudaskosko in Brinkmann & Tanggard, 2010: 68). My 
observations and field-notes include what I have heard, seen and found important to the 
project, when participating in trainings, radio programs, working in the office and during 
interviews. They have contributed to my context understanding. The observations and field-
notes will mostly be used to support statements in the analysis, and the interviews will 
remain as the primary empirical data.  
 
Presentation of observations & field-notes  
 
I did field-notes during my entire stay, when there was a conversation or action I found odd 
or interesting I wrote it down. They were helpful in remembering activities during the day, 
and were also of great benefit for remembering my initial thoughts when I came home to 
process the data and impressions. I have chosen to collect some observations from specific 
activities, which are insightful about the women’s participation. Selected field-notes and 
observation can be included in appendix 2. 
 
These include:  
 
1) Observations during the ‘Annual youth meeting’. A large gathering of young people 
across the entire northern region whom have been active in some of the YEfL 
activities. The youth met to discuss issues of the youth in groups.  
2) Observations during the capacity building workshops. I participated in four capacity 
building workshops in the four districts where the programme is operating. Here I 
met with all young participants and I observed how the training was carried out and 
how people were participating.   
3) I did an observation during the first radio programme. The radio programme was in 
local language, however, I did find the observations useful, to observe the settings, 
radio management and set-up.  
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Processing of data 
 
In the next section I will explain how I have translated my interview into written 
transcriptions, and reflect on this process. According to Brinkmann & Tanggard, there will 
always be something, which is lost in the process of transcribing the spoken word into the 
written. Brinkmann & Tanggard describes this as a process in which you ‘freeze’ something, 
which is dynamic (the spoken word) into something that is more fixed (written text) 
(Brinkmann & Tanggard, 2010: 43). I have chosen to transcribe all my conducted interviews 
with the women participating in the YSU project, because they will be used as primary data 
for the analysis. I have chosen to make some consistent rules to follow while transcribing 
and these can be found in appendix 5. The transcriptions are as close to what is being said, 
as possible. Due to a language barrier some sentences are difficult to grasp and since most 
of my conducted interviews are outside and under a tree, there will be background noise, 
which makes the sound quality worse than if we were sitting in a closed room. This was 
however not possible in all the interviews. Therefore, some places I have tried to transcribe 
the meaning of the sentence instead of transcribing exactly what is being said. However, I 
have tried to remain true to their choice of words and English vocabulary.  
 
Coding & Categorization  
 
In the process of analysing my data, I have made coding to group and label themes that 
that were repetitive (Grbich, 2013: 259). From my coding’s I have made the following 
themes, which will structure my analysis. My chosen categories will be elaborated from my 
theoretical framework. I will thus code from some themes, which are repeated in the 
empirical work. By doing so, my theoretical framework will be discussed and extended 
when considered relevant. The categorization is as follows:  
 
§ Everyday communication practices 
§ Social change(s)   
§ Citizens Media Criteria’s  
 
These themes will be elaborated upon in the analytical framework.  
 
Validity & Reliability 
  
“Validity is seen as getting to the truth of the matter, reliability is viewed as a sound 
research design and generalizability is local and connectional only (Silverman, 2006: 5). 
The purpose of this chapter is thus to make my research process explicit (reliability); I do 
so, in order to assure the validity of this survey. The three methods chosen are furthermore 
to assure the validity of this thesis, trying to gain as much context, and in-depth knowledge 
with me as was possible to the four weeks fieldtrip.  
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The validity of this thesis, is influenced by the fact that the seven women are very different, 
this will influence my ability to conclude on something overall among the women, while what 
count for one woman, might not be the case with another woman. Moreover, I only 
managed to observe one radio programme, because these had not started when I first 
arrived. Therefore my analytical findings will not be based on the entire YSU project and its 
activities, but merely it is concerned with the women’s participation and capacity training, 
than what potential outcomes there might be from the radio programmes.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 34 
 
5 Analytical Framework & and social change indicators  
 
In order to answer my problem definition, the following analytical framework will outline and 
explain the structure of the analysis. My analysis will be divided into three main parts each 
with its own analytical questions. I will throughout the analysis use the seven interviews with 
the women as my primary data, supplemented with observations and field-notes when 
relevant in order to answer my problem definition.  
 
ANALYSIS 1 
  
Presenting women as media users  
 
In the first part of the analysis I will introduce the seven women and their everyday life. This 
part will be presenting each woman at a time, and her everyday media usage. This section 
will be anchored around the communication ecology in which I seek to answer the following 
questions:  
 
1) How do the women make use of media in their everyday life?  
2) What communication resources are available to them?  
3) What limits their media usage?  
 
ANALYSIS 2                       
 
Women and social change  
 
The second part of the analysis will be structured around four social change indicators 
developed for this thesis. These social change indicators will be based on the reports by 
Parks et. al. in 2005 and Figueroa et. al in 2002 and their social change indicators (see 
table 1) and they will be complementing my theoretical framework while they indicate 
practical indicators that are produced for academia and practioners (Parks et. al: 2005: 6). 
The report highlights that when CFSC aim to bring larger structural changes, indicators that 
suggest progress and processes towards social change are accepted indicators (Parks et. 
al, 2005: 17). The indicators suggested are suitable as guidelines, in terms of measuring 
some of those intangible and tangible social change processes that occur around a CFSC 
initiative. I have developed four social change indicators for this thesis inspired by the two 
reports and table 1.There are some themes that I find crosscutting to my indicators, which 
further indicates social change. These are leadership, ownership and participation -
indicators that both reports indicate as social change factors (Figueroa et. al in 2002).  
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The indicators developed for this thesis, inspired by table 1 above, will be explained below:  
 
1. YSU project as a dialogic space  
The first social change indicator is based upon Freire’s dialogic approach to understand 
social change. This is very similar to the social change indicator suggested by the two 
above presented reports – which is about people recognizing their problems and find 
solution to these. When people define their own wants and needs, they are taking part in a 
change process, which is participatory, which is the essence of the CFSC understanding. In 
addition, one of the most important factors throughout a development initiative is, that there 
is a space, in which the involved can express their issues, problems, and challenges. In this 
process the involved should become aware that their current situation could potentially be 
improved (Figueroa et. al, 2002: 16) Therefore, this section will explore how the YSU 
project is creating a space that is dialogic, drawing on the CFSC and Freire’s theory.  
 
Analytical questions  
1) How are the women taking part in a dialogic process where they identify their issues? 
2) How are the women indicating ownership to these issues?  
 
2. New (media) skills  
Since, “improvement in skills is necessary to perform new behaviors” (Figueroa et. al, 2002: 
16) it also become important to consider if the women have new skills so that they will 
engage in new behavior and thus enable social change. The focus will be on media skills, 
since it is in particular here the women have gained new skills.  
Analytical question 
1) How have the women gained new media skills? 
 
3) Social norms in a gender perspective  
Social norms are defined as: “(…) the collectively agreed-upon standards and rules that are 
adhered to and accepted by the majority of the members of a particular society or group. 
Social norms are people’s beliefs about the attitudes and behaviors that are normal, 
acceptable or even expected in a particular social context” (Figueroa et.al., 2002: 35). If the 
YSU project should go beyond individual behaviours and look at what applies for women in 
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a given context it becomes relevant to look at the social norms that is inherent in terms of 
participating as a woman (Parks et. al, 2005: 4). 
Therefore, I will look into the social norms, that apply for the seven women involved, and 
how this affect their participation in the YSU project, and how they might deviate form those 
social norms as well as a consequence of being part of the YSU project. Because it is 
believed that people’s perception of these norms will greatly influence their behaviour. In 
this section, I will in particular draw on the Cornwall and Wilkins research about women’s 
role in development.  
Analytical questions 
1) What are some of the accepted social norms when being a woman in the YSU project, 
which influence their participation in the YSU project? 
2) How do the women deviate from the articulated social norms as a consequence of their 
participation in the YSU project?  
 
4) Collective Action  
Collective action is about the women’s capability to take action as a group and on behalf of 
their community. One of the goals with collective action is that the issues are also of interest 
to a larger group in society. When the women articulate that their participate is motivated by 
acting on behalf of their respective communities, then the project is more likely to involve 
larger changes that go beyond the individual behaviour (Figueroa et. al, 2002: 30) and that 
is what I will highlight in this social change indicator.  
 
Analytical questions 
1) To what extent are the women taking actions on behalf of their communities? 
2) How can these actions be considered as something that involves change beyond the 
individual level?  
 
ANALYSIS 3 
Is the YSU project moving towards a Citizens Media project?  
 
Based on the Citizens Media criteria’s presented and discuss in the theory section, I will 
discuss whether the YSU project fulfils those criteria’s. Furthermore, I will seek to answer 
the analytical questions:  
 
1) How do the YSU project fulfil the Citizens Media criteria’s?   
2) What are the sustainability of this project? 
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6 Analysis  
 
Presenting the seven women as media and communication users  
 
The first part of the analysis, will introduce each of the seven women interviewed, their 
everyday life and media and communication use. The reader should thus get an 
understanding of who the women are, what their daily routines consists of and how the 
seven women make use of media and other communication patterns during their daily life. 
Gaining an understanding of the women and their everyday context is important to my 
approach in this thesis, since I take a qualitative approach, in which the focus is on the 
seven women and their participation in the YSU project. This first analytical section will be 
rather descriptive and the insights will serve as the starting point for the rest of the analysis.  
 
The first analytical section is anchored within the methodological approach – the 
communication ecology, presented on page 37. I hence value the context surrounding the 
women’s media usage, since the communication ecology implies that communication 
patterns and uses should be seen in context and not in isolations from other patterns. This 
analytical section is complementing the illustration on the previous page, which should 
provide an overview of the seven women and their media usage and access while being 
part of the YSU project.    
 
Everyday life and media  
The following quote from Sabah is a good starting point to look at when exploring the 
structures of the seven women’s everyday life and media usage:  
 
“So I wake up around six o clock and pray. Because here we are Muslims. And 
pray. After that I will go and wash my hands. So after I have washed my hands, 
I will go and clean inside the compound. I will prepare water. To bath. If there is 
water, I will come back with hot or cold water - any water that you want to bath 
with. So after bath I am starting school at around 11.30, so after that I can take 
my books and do some studies. So or I will... You know Ghanaians you can 
take your breakfast any time you want, you can just leave it until you pick your 
lunch. So after studying and there is not anything in the house I will prepare to 
go to school. Then I will close school around for around four o clock. So I will 
come back I will come back again. After come back I will fetch water. I will fetch 
water. So after that if my mother has something to do I will do it for her. If she 
doesn’t have anything I will just be inside the room resting. Watching the TV or 
doing Internet on the cell phone. So in the evening I can study some 1 hour or 
30 minutes before I go to bed (Sabah, Appendix 1: 36).  
 
Sabah’s day illustrates a common rhythm for the women that are worth identifying. It 
exemplifies two common things that are structuring the women’s life. First, they are 
religious Muslims; therefore the women wake up early in the morning, before sunset, to 
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pray. This ritual is part of their everyday lives, where the women wake up early and prepare 
for morning prayers. The second point that illustrates women’s daily routines is the amount 
of work that they take on in their respective homes. Each morning, the seven women wake 
up to do household work.  
 
Besides household work, Sabah is the only one of the seven women still attending school. 
In between her daily activities, Sabah mentions that she watches television: “Television. Me 
sometimes I am listening to the news 6’o clock there is TV. We have different types of 
television. We have ‘TVthree’ and others. So around that time I can open the TV and listen 
to the TV” (Sabah, appendix 1: 37). Besides television, she is also listening to the radio, 
which is the most used media for all of the women: 
 
“[…] And I listen to the radio too. Sometimes they are talking about education. 
Sometimes they are talking about our traditional things. Sometimes they also 
give announcement sometimes. They have this... They divided this. Today they 
are going to about girls education. Or next day we are going to talk about 
traditional culture. This time we have announcement after that we can also play 
music” (Sabah, appendix 1:  37). 
 
Sabah listens to educational programmes and it seems rather unplanned what programmes 
she listens to, and that she will listen to whatever that is on the radio that specific day. In 
terms of social media usage Sabah mentions how she uses Facebook to be in contact with 
people from abroad:  
   
“Sometimes me and my friend like you, we will chat. If I have through the 
Facebook or WhatsApp. Or if you go back to Denmark we can chat through 
that because I cannot see you again unless I am chatting through the Internet. 
Or if I see something and I know that ohh I want to send it to Pernille, so I can 
send it to you and you can see what is happening in Ghana” (Sabah, appendix 
1: 37).  
 
Sabah explains how she is using Facebook and WhatsApp to get in contact with people 
and to share things online. Facebook is a media that she is using to keep in contact with 
people from abroad, and she is furthermore using WhatsApp, which is the most commonly 
used social media site in the Northern Ghana.11 Sabah lives in an urban area, and that 
might be the reason why she is using both the television, radio and the Internet, which is 
not the case with all of the women.   
 
Ebony works as a volunteer teacher, teaching students that are younger than her. Like 
Sabah, Ebony is explaining how her day starts in the morning, with daily household work: 
“As early as 5. I’ll be up. If I am up at five I go for water. Come and clean the house, wash 
                                            
11 As was elaborated in the case introduction, WhatsApp is by far the most used media in the 
Northern Part of Ghana  
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down and then go to school. As early as five if I wake up and I want do to the house, by 
seven I should finish and leave to school” (Ebony, appendix 1: 1). Ebony gets up at 5 am in 
the morning and walks out of the house to get water for her family. Ebony further explains 
that she lives in a remote village where there is no light. This limits her media usage to the 
point that she does not have a TV in her village or in her home. “Hmmm. Television. Our 
village has no lights so we don’t have access to television” (Ebony, Appendix 1: 2). Ebony’s 
everyday media usage is limited while her village has no lights. This might indicate that 
Ebony lives in a more rural village than the rest of the women, who do not mention a limited 
access to lights. Even though Ebony has no television and access to lights in her village, 
she is a frequent user of her phone and social media sites:   
 
 “Mmm, at any point in time. In case I get a message from the tutor or 
WhatsApp or Facebook I have to read it and know, if there is a reply I need to 
reply. And if I get a phone call too I will make a call. So for the phone, we use it 
at any point in time. (Ebony, appendix 1: 1) 
 
The fact that Ebony lives in a remote village does not hinder her to be online frequently. So 
while she has no lights, it might become even more important for her to have a phone with 
Internet. Ebony makes use of her phone and the Internet to receive and send information, 
and be socially updated on what happens. Furthermore, she uses her phone to be updated 
about the news and sports: “Sometimes sports, and whatever that is happening in the 
country. To know the new issues and the decisions taking place” (Ebony, appendix 1: 2) 
Ebony is a CJ in the YSU project and she will therefore be presenting issues on the radio. 
She seems very well reflected, she is interested in knowing what is happening in the news, 
and she is also a very frequent user of her phone and social media sites. When I did the 
interview with Ebony she was very confident, unlike some of the other women. She was 
proud to be chosen as a CJ and she was speaking effortlessly – in contrast to some of the 
other women I interviewed. Her self-confidence surprised me, and it was clear to see that 
she showed a lot of engagement and interest to the project.   
  
Like Ebony, Adisa is working as a voluntary teacher as part of her daily routines. She 
further explains that she performs household duties during the day: “When I wake up in the 
morning, I sweep the yard. Maybe go for water. Looking for the farm. What my parents tell 
me to do. Before I then get my time to go to school. When I close for school I will do some 
(…) work before I go home.” (Adisa, appendix 1: 9) Adisa confirms what has already been 
mentioned, that household duties take up a lot of her time in the morning, and that she is 
furthermore dependent on what her parents ask her to do. The women’s time in their 
respective houses becomes part of their daily communication patterns, where they spend 
time with their families. Adisa, further told me that she does household tasks in the 
afternoon, when I asked her what she did when she returned from being a volunteer 
teacher: “I can take some rest. Then after that can wash, go for water, or wash dishes” 
(Adisa, appendix 1: 9). During her everyday life, she described that she listens to the radio, 
and that it is both political programmes and the news that she pays attention to:  
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“A: Yeah I listen to radio. I listen to radio 'Gagi', sometimes I also listen to  
Savannah too. I listen to Savannah too.  
Q: And what kind of radio programs is that?  
  A: Savannah that’s 'city breakfast news' and the political issues.  
Q: You like to listen to political issues?   
A: (laughing) Yeaah I like that.” (Adisa, appendix 1: 10)  
 
Adisa likes to listen to political issues on the radio, and she told me after the interview had 
ended, that she liked political issues even more after being part of the project, while she 
feels that she somehow understands the political programmes better. Adisa is mostly 
listens to the radio, she is not very frequently on Facebook or Twitter. When I did the 
interview with Adisa – in more or less private settings – Adisa was almost whispering to me. 
Like she was a bit shy to talk, and she surely did not feel very comfortable speaking 
English, although I understood her fine. It was somehow clear that she was not used to 
speaking English, and she was moreover, very quiet in the workshops that she took part in. 
In the rest of the analysis I will further explore the issues of why women are not used to 
speaking.  
  
Although Barko is a bit older than some of the other women (34), and has four children, her 
mornings are also occupied with practical tasks:  
 
“A: My normal days. When I wake up in the morning I have to wake up to go 
and get water, come. Then I bath my children. Then I make breakfast for them. 
Then they eat, finish and go to school. And then I come back and do what I 
have to do.” 
Q: And what is that? 
A: For me like this I am a market woman. I am selling garlic. African food. They 
are using (…) for making it. And I am selling it. Our school children used to buy 
it. So that is why I am selling it. When I go to school I can take my business 
round round and sell” (Barko, appendix 1: 31).  
 
Barko clarifies how she is busy with her four children in the morning. And while her children 
are attending school, she is working as a market woman as part of her everyday life. Barko 
is the only woman, of the seven women interviewed, who is working as a market woman. 
She told me, that she has been attending several courses in the Youth Center for many 
years, and at the Youth Center she has learned how to run her own business, and after that 
she decided to work as a market woman, trying to sell African food. It was also via these 
courses and activities at the Youth Center that Barko learned about the Youth Speak Up 
project12.  
Barko listens to radio a lot throughout her everyday life, and she told me, that while she is 
working as a market women she used to bring her phone to work to listen to the radio: “my 
                                            
12The YSU project operates in four districts, and they cooperate with the respective Youth Centres 
operating in those areas.  
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radio inside my home. So even when I am going outside I use it on my phone. I used to 
listen on the phone. When I am going around I used to listen to the radio on the phone” 
(Barko, appendix 1: 31). For Barko radio is an important media, and the media that she 
listens to the most. She listens to educative programmes, such as ‘how to farm’ and other 
projects that she considers useful for her everyday life. Listening to the radio might become 
of even more importance to her because she do not use or have access to any other type 
of communication besides her phone, which she cannot use for the Internet: “No, I don’t 
have Internet. My phone does not have Internet. So I am mostly trying to buy a phone, but 
because of money I don’t. Yes I couldn’t.” (Barko, appendix 1: 34) Barko explains a wish to 
have access to the Internet, but she does not have the means to buy a new mobile phone. I 
realize that from Barko’s perspective having media access is also about having enough 
resources. She regards it as expensive to buy a phone and to buy Internet data for the 
phone. This is something that challenges Barko’s media usage. Having a phone with 
Internet access is not something that should be taken for granted, when being a woman in 
the Northern part of Ghana. Barko’s lack of Internet on her phone, further limits her media 
use when it comes to using social media sites.  
When I asked her whether she had a Facebook account or any other social media sites she 
replied: “No, I am not on anything” (Barko, appendix 1: 32). Even though the women 
participate in a media project not all of them are Internet-users. I was a bit surprised by this 
since, I though before I went to Ghana, that the participants at least would be able to 
assess the Internet, if not from their phone, then from a friends phone, from an Internet café 
or a computer. But Barko is not able - at all – to visit the Internet. This indicates that her 
media usage is rather limited. I find, that it limits her access to the project when she does 
not have access to the Internet. She is excluded from the conversations on WhatsApp, 
Twitter and Facebook. Her limited access might indicate her social status being poorer than 
some of the other women, however, it might also be due to limited IT skills, knowledge and 
interest. Her priorities in terms of resources, is probably also different from the rest of the 
women, because Barko has four children, and furthermore she is a bit older, and from a 
different generation in terms of social media and Internet usage. But then, it could be 
questioned why she is even part of the project in the first place?  
While Barko does not have access to the Internet, she is explains how she is receives 
information from the assemblyman, who is the local chief in her district:  
 
“Q: If there is information you need where do you find it?  
A: I have to find it in the assembly. I find assembly. In this area the 
assemblyman is my junior brother so if anything - I have to tell him. Or when he 
also come, he can tell me what is going on. So I also get information from the 
assembly.” (Barko, appendix 1: 34)    
 
As highlighted in the quote it becomes clear that Barko is dependent on face-to-face 
communication, while she does not have a phone with Internet and is in this sense less 
exposed to information, compared to some of the other women.  
Like Barko, Kumbungu has a rather limited media use. While she occasionally listens to the 
radio, she does not own one herself. In an informal conversation she told me that she could 
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sometimes borrow her husbands radio. But when he is working, she will typically listen to 
her near-by neighbour’s radio. The fact that she does not consider her husbands radio as a 
shared radio, might be because of very traditional gender roles or a limited access to 
electricity in her village. She said:  
 
“A: The radio, I have been hearing some but my phone cannot. 
Q: So you only listen a little bit to radio?  
A: Yes. So. When someone is using her radio set I also hear from that one. 
Sometimes when others are playing I can hear it” (Kumbungu, appendix 1: 44). 
 
So, Kumbungu is primarily listening to other people’s radio in which she cannot really 
control what she wants to listen to on her own. When I asked her about Internet access she 
said: 
 
 “Q: Do you ever go to the Internet?  
A: The Internet? No. Noo. I don’t have.  
Q: Why not?  
A: (Laughing) The phone that I have I cannot use for Internet.” (Kumbungu, 
appendix 1: 45+46) 
 
Kumbungu is not using the Internet at all because she does not have a phone that has 
Internet access. I was a bit surprised that she did not mention that she went to an Internet 
Café sometimes, and I was surprised how limited her media use was. Kumbungu’s limited 
media usage is perhaps correlated to the fact that Kumbungu do not have a job either. 
Although she finished her school, she has no job and therefore she spends her entire day 
at home. Her situation seems to be among the poorest of the women that I interviewed:  
 
“Q: So can you tell me what you do during daytime?  
A: Daytime… I get water, after that I come and cook. (…) 
Q: And in the evenings?  
A: The evenings… The same. I will just take the broom and swing the house. 
After that when there are cookings I will help them because I am not cooking 
anything yet.” (Kumbungu, appendix 1: 43)  
 
Kumbungu spends most of her everyday life, in her compound, where she mainly does 
household work. She seemed to feel rather hopeless when she explained about her 
daytime activities, and she explained why she does not attend school any more:   
 
“Q: Did you go to school?  
A: Yes. But now there are no more. I finished secondary school. But my grade 
is not so good. So I am here and doing nothing. I have no work” (Kumbungu, 
appendix 1: 43).  
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While Kumbungu is spending most of her daily life at home, she is not doing much. When I 
met her in her compound, where I did the interview13 with her, she was just sitting there, 
and she seemed drained.. Her English was not very good, and she expressed a frustration 
over her situation. Despite her level of education, which she told me was higher than most 
of her peers, she couldn’t find a job. And therefore, her younger brothers and sisters were 
not sent to school, since her parents now considered it pointless, because it did not provide 
her with a job. She lives in a rather large compound with her husband’s family, and the 
compound is already ‘ruled’ by some of her husband’s brother’s older wives.14. Although 
she knew I was coming to visit her, she was shy at first, but also very honest and open-
minded about her life-situation that she eventually shared with me. She is poor, she has no 
job, she does not attend an education anymore, and a general lack opportunities seem to 
be defining her daily life. Meanwhile her media usage is very limited. It seems that she is in 
a hopeless situation, which she cannot come out of herself. Her participation in the YSU 
project might expand her media usage, both in terms of technology use but also in terms of 
meeting and talking to more like-minded people. However Kumbungu has a different and 
more limited starting point in terms of participating in the YSU project, because she is a 
limited Internet-user, radio listener – and thus participating in the YSU project, will be more 
difficult for her. As mentioned, Kumbungu did not speak English very well, and all of her 
replies are therefore very short. I initially considered to not include her in this thesis, while I 
thought that she was too distinct from the other women. However, I do find her important, 
as she represents a certain breadth in terms of the women taking part in the YSU project, 
which indicates vast differences and the women’s starting points are hence very different, 
and so will their experiences of change be.  
 
In contrast to Kumbungu, there is Iman. Iman speaks perfect English, she has an education 
as a teacher, she is very well reflected, and she is a frequent media user. When I asked 
how her life was structured around the use of media she replied:   
 
“Early in the morning I wake up around five, then I listen to some radio and the 
6 o’clock news then I will go and bath then I prepare for school. We close 
around 1.30 so by 1.45 I will be at home. So when I come home I will listen to 
radio GAKI15, and sometimes they have some educative programmes around 
that time. Or just news or news review. And then there are other educative 
programmes on television. I do listen to them during that time” (Iman, appendix 
1: 23).  
 
Iman explains her daily routines of when and where she is listening, reading and using 
media. During the morning, she is listening to the radio and in the afternoon, she listens to 
the radio or watches television. She told me that she listens to radio programmes and TV 
shows that are educative. Throughout the day, Iman is also an active user of the Internet 
                                            
13 She was the only woman that I interviewed from her home   
14 Polygamy is normal in this part of Ghana  
15 Ghanese radio station 
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and social media sites, which she uses to be updated and talk to her friends. It is a way of 
being well informed about what is happening explains Iman:  
 
“You read a lot of things that you even didn’t know about. Other’s points will be 
send to you. Day in and day out. You get to know what is happening around 
you, so that you don’t walk around in darkness. Once something is happening 
today, if you know of it, you can send it to your friend so the person can also 
read and get knowledge about it” (Iman, appendix 1: 24).  
 
In the above quote, Iman is describing what she is using the social media WhatsApp16 for. 
She is part of different online groups, with many different people, and in those groups, 
everyone can share news and information about what is happening. She explains the value 
of being updated and informed when she says that: ‘So you don’t walk around in darkness’, 
it becomes clear that she appreciates being in contact with many people, that she can 
share and read news or information from. Iman read the newspaper from her phone as well: 
“I go to Ghana Web and I will read from there” (Iman, appendix 1: 23). Iman’s interest in 
being informed and reading the news, suggests that she is rather well reflected and 
informed. She is an educated teacher, and has a paid job, and Iman is therefore different 
than most of the women interviewed, who are either unemployed or working on a volunteer 
basis. Her background might also be why her media usage is more nuanced than the rest 
of the women, and while some of the other women have a hard time speaking English, 
Iman is articulate and speaks perfect English.  
 
Faustina is working as a volunteer in a women’s organisation, and she is therefore in an 
environment with a lot of focus on gender issues and challenges in the Northern region of 
Ghana. Faustina is a CJ, and her daily life as a volunteer in a women’s organisation has 
made women’s rights a very attentive issue for her. Faustina explains, like the rest of the 
women, how she does household duties during the day: “Since I am staying with my 
parents. I will help my stepmom. My mother is not in the same house. So I will help her 
cook. And then my sisters are there to wash the dishes, so I don’t mind washing” (appendix, 
1: 16). In addition she likes to listen to the radio like the rest of the women interviewed:  
  
“A: “As for radio. Me I like radio. Everyday. Same for phone. Everyday.”  
Q: And what do the radio programmes broadcast?  
A: Mostly they talk about farming. And there are some programmes that are in 
Dagbani. And educational programmes. Sometimes sports” (Faustina, 
appendix 1: 16). 
 
Faustina listens to educational programmes, and she is further, a quite frequent user of her 
mobile phone, which is a way of talking to her friends. She tells me that she mostly makes 
use of these communication tools to write something funny, or just communicate with her 
                                            
16 WhatsApp is an online texting app   
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friends:  
 
“Q: And who do you write with on Facebook?  
A: If I have something to write I will just write something funny. Sometimes my 
friends and yeah…” (Faustina, appendix 1: 17)  
 
While she uses her phone and social media sites to be in contact with her friends, and 
entertainment Faustina also makes use of her phone to stay updated on the news: “Oh. 
News. Every day I will open my Ghana web to check what is happening.” (Faustina, 
appendix 1: 16) For Faustina her phone and the Internet are very important to her, she 
says: “Every 30 minutes I will open my data, and I will be on my phone” (Faustina, appendix 
1: 16). Faustina is thus a very frequent Internet user, and while I did the interview with her, 
her phone kept beeping and she kept checking what she was receiving. She seemed very 
confident and proud to be working at the women’s organisation, where she was chosen to 
be a leader, and she was furthermore very enthusiastic about the YSU project. Like Ebony 
she showed a different kind of engagement than the other women, perhaps because Ebony 
and Faustina have a more active role in the project, being CJs, with a different 
responsibility, and furthermore they have received more training in the YSU project.  
  
Traditional gender roles are predominant 
My impression from talking with the women is that I find that the traditional gender roles are 
very predominant. The women do various duties including cooking, cleaning, and getting 
water for their families etc. In the morning the women devote a lot of time for household 
duties, and spend a lot of time in their respective houses. Therefore, a great deal of their 
day takes place within their homes, where they spend time with their large families. Their 
families are the ones that the women have a lot of direct communication with throughout the 
day. And since they spend a great deal of their day at home, might be connected with the 
fact that radio is the type of communication that the women are mostly using and listening 
to. They mention that it is both educative programmes and the news that they listen to. 
Their interest in educative programmes, indicates that they are both curious and informed – 
but it might also be that the women want to set a good example when they do an interview 
with me.  
In terms of Internet usage I consider the women as fairly new users. While Barko and 
Kumbungu do not make use of the Internet, Faustina, Ebony, Iman, Adisa and Sabah 
mostly use their Internet (which is only assessed via their phone) to communicate with their 
friends, check the news and it is primarily WhatsApp, Twitter and Facebook that the women 
use. These are also the social media sites introduced in the YSU project, and perhaps 
therefore they have just started to use some of these social media sites. The women do not 
mention that they play online games or ‘google’ anything. None of the women mention 
anything about having a computer, or going to Internet cafés. Moreover, none of the women 
mention anything about using their phones for entertainment, visiting blogs, google maps, 
or ‘googling’ information, and I believe, that their use of their phones and their use of 
Internet is limited.  
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With no Internet access Barko also demonstrates how it is important to know other people 
in order to get information. When I asked her where she seeks information, she said that 
she talks to her junior brother who is the assemblyman in her village. This indicates that 
Barko, and also Kumbungu who are not Internet-users, are highly dependent on face-to-
face communication, in terms of receiving information about what is happening around 
them. A central point is that this exclusion of media and information is, as the women also 
mention, very much a question of resources as well. Barko and Kumbungu do not have the 
money to buy a phone with Internet. Nor does Kumbungu have the money for a radio. This 
limits their participation to the YSU project, which is about using media and communicating 
among the participants and listening to the radio performed by the CJs. I find that this 
creates extensive issues for the YSU project, and it could be questioned whether the YSU 
project has selected women with media and communication usage that actually fit into the 
YSU project’s agenda and goal. 
 
Sum Up  
The women have very different access to media in general. This includes radio, TV, the 
Internet, different functions of the mobile phones due to different types of phones and 
various possibilities of reading, watching or listening to the news. On the one hand there is 
Kumbungu; she does not use the Internet, she does not own a radio and she has no job or 
any other daily activities. On the other hand, there is Faustina; she is working as a voluntary 
leader in a women’s organisation, and I could barely do the interview with her without a 
continuous distraction from all the messages that she kept receiving on her cell phone. The 
communication ecology has helped me pinpoint these differences and diversities that the 
women have in their media usage, which indicates much more than just their media usage. 
It indicates something about the women’s social status, education level and place of living. 
The communication ecology as an approach is useful when understanding the women’s 
starting point - media wise - which in this case is very different. For example when the 
women are not using the Internet, they cannot participate in the social media conversations 
on Facebook and WhatsApp. And this excludes some of the women to fully partake in the 
programme and provides the participating women imbalanced starting points.   
 
The women’s limited media usage becomes a question of access, however, it is also a 
question of lacking IT literacy – having the knowledge, skills and interest in using these 
media is also important in order to take fully part in this project, and especially Kumbungu 
and Barko indicate that they are not on the same page, media wise, with the other women 
and the aim of the YSU project as well. And I find that this is actually to a point, where the 
YSU project might not even appeal to these two women.  
 
The fact that women use media in different ways underlines the importance of not 
understanding them as a homogenous category, but to look for the individual differences 
and their context. Furthermore, the communication ecology has been useful to point out 
these differences in media usage and look at them from a broader everyday context. The 
above section shows that their media usage is also dependent of their daily routines, their 
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backgrounds, their age – e.g. as a teacher, as a mother of four etc. And each of these 
shapes how the women make use of different kinds of media technologies.   
 
So then, does the YSU project fit into the women’s already existing communication patterns 
and uses? Well, both yes and no. On the one hand, the women are rather limited media 
users. They don’t make that much use of social media sites besides WhatsApp. Twitter and 
Facebook are mostly used to keep in contact with friends, and two of the women do, not at 
all make use of social media sites. Although it is not only about access there is an actual 
issue of access that the women face on a daily basis. Having a smartphone or radio is not a 
something you have automatically.  
On the other hand, the projects works a lot with radio, and radio is by far the most used and 
listened to radio that all of the women know and make use of. At the same time some of the 
women are expressing an increase in media usage, which might be due to their 
participation in the YSU project. And in this sense the project becomes relevant while it 
manages to expand women’s media use to the point where it is possible. Meanwhile the 
YSU project is not only about media usage it is also about capacity training, therefore I 
consider their participation relevant. 
 
I think that the seven women I have interviewed show a great diversity, even though they 
are all in the category of ‘women participating in a media project’. I have tried to show the 
individualities of the different women throughout the analysis. This is both in terms of their 
daily routine in their context and in terms of their different use of and access to media in 
general using the communication ecology as an ethnographic approach.  
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Analysis 2  
Women and social change  
 
The following will look at the changes that the women articulate from being part of the YSU 
project. This will be structured and anchored within the CFSC social change indicators, 
developed for this thesis demonstrating social change highlighted in the theoretical 
framework.  
 
‘YSU’ project as a dialogic space  
The following analytical section will examine whether the YSU project is creating a space 
for dialogue. This focus is chosen as I wish to explore how the YSU project is offering a 
space, which is dialogic and participatory, some of which are the core elements to the 
CFSC approach – initially suggested by Freire (1970).  
As mentioned in the theoretical framework, CFSC is about involving people to take 
ownership of and defining their own issues. When people define their own wants and 
needs, they are taking part in a change process, which is participatory, which is the 
essence of the CFSC understanding. In addition, one of the most important factors 
throughout a development initiative is that there is a space, in which the involved can 
express their issues, problems, and challenges. In this process the involved should become 
aware that their current situation could potentially be improved (Figueroa et. al, 2002: 16). 
This indicator is in line with what is believed in Freire’s dialogic notion: When women 
articulate change they engage in a ‘true dialogue’ (Freire, 1970) in which the women 
participating in that dialogue are able to change the way things are. When the women 
articulate issues and solutions to these they are already in a change-process, which 
gradually, could happen in their communities as well. Therefore, the first section will 
emphasize how the women have the opportunity to share and identify their own issues in 
the YSU project. When you engage in a dialogue you reflect upon your own situation, and 
thus to act is to change that situation – a process Freire calls – action-reflection. This will be 
the focus in second part of the analytical framework.  
 
Common for the women that I interviewed is that they explain how they identify common 
issues and challenges that are affecting them and the youth. This can be seen as similar to 
Freire’s term ‘naming the world’ in which naming the world is the same as making and re-
making the world. This dialogic process takes part during the capacity trainings, that all of 
the women have engaged in. This process explains Iman, who is a LC member, to me as:  
“The listeners club is the club that is set up in each of the centres and most of 
the communities around. And what we do is that we look at the issues that are 
affecting the youth. We are trying to air out the sufferings that the youth are 
going through in the society. So we identify most of the issues. Unemployment 
issues, teenage pregnancy and a lot of other factors that are affecting the youth 
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in society. Then as a group, we come together, identify those problems and 
discuss it among ourselves, then we find time how to air out our views, so that 
the stakeholders will listen to us and they will know that really we are suffering. 
In that way you can really put them on their toes. To do something about that” 
(Iman, appendix, 1: 26).  
Iman explains the dialogic space that the YSU project is offering. She explains how she and 
the LC members are coming together as a youth to discuss the issues that are most 
attentive to them. These include teenage pregnancy and unemployment issues among 
other issues. In terms of Freire’s approach to dialogue, this can be seen as an illustration of 
how the women’s voices and concerns are being expressed and debated. Furthermore 
Iman emphasizes how they do so ‘as a group’ and this might indicate that this is an equal 
dialogue with likeminded people, essential to Freire notion about true and equal dialogue. 
Moreover, I think that the issues that mentions (teenage pregnancy and unemployment) are 
actual issues that she and the youth can relate to. 
 
Sabah further expresses that the YSU project is about talking and identifying problems with 
the possibility to articulate their concerns from ‘inside their minds’:  “And we the people like 
listeners club, we go to the radio and speak what is inside our minds or what is our 
problems facing us. Through the radio” (Sabah, appendix 1: 38). When Sabah says this, I 
consider, that the YSU project is providing a space for the involved which is participatory, 
involving and dialogic, the essential elements from the CFSC approach and hence Freire’s 
dialogic notion, because Sabah explains that the youth can express their issues facing 
them without any barriers.  
 
Ebony further explains how they join collectively in finding the root causes of their issues:  
 
“Mmmm community journalism. The activates that we do is, we make sure that 
we put our heads together with the people in the community, to identify the 
problems that we are facing, and to see who are the roots to follow after that, 
how to address the issue. So that all those problems will be solved” (Ebony, 
appendix 1: 2).  
 
Ebony has great ambitions and expectations with this project, in which she believes that all 
of her problems will be solved after the YSU project. This could potentially be a risk if that 
expectation is not fulfilled, while it indeed demonstrates that she does not have a fear in 
terms of speaking open-mindedly, and that is essential to the dialogic process that Freire 
suggests. She shows an element of ownership, when she believes that she can partake to 
solve issues that the youth are facing. And as highlighted in the analytical framework and 
social change indicators, ownerships indicate process of change.  
Furthermore, Adisa explains how they in the project are meeting to discuss some of the 
issues that the youth face in their district:  
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“When we meet, we mention some issues facing our community or our district. 
We said for instance that we have poor academic performance. Teenage 
pregnancy is another issue. School drop-out is another issue. This is all we - 
the youth do, we share a lot of issues that we face and fight” (Adisa, appendix 
1: 11).  
 
Adisa also mentions some of the youth issues that are similar to the ones Iman mentioned. 
This indicates that the women are taking part in a process where they are becoming aware 
of their own situation, and in those discussions they are discussing how their issues 
potentially can be improved. While I was furthermore, trying to figure out if these issues 
were actually the ones that the women felt most ownership of and relevance in, I asked 
Faustina: “are you the one to decide what you will talk about in the radio programme? 
Faustina confirms that it is the participants of the project that will set the agenda for what is 
being discussed:  
 
“A: Yes, because they say every weekend we have to meet. Then everybody 
will bring whatever their problem that he or she has identified. Then we will sit 
together, prioritize the one that we think is the most important. Then we 
present. So at the end of the day everybody will write their problems that they 
have identified in the community. Then we will sit and compare” (Faustina, 
appendix 1: 20).  
 
Faustina explains a process in which the youth are comparing viewpoints with other 
participants from the YSU project before presenting the prioritized issues that they have 
come to identify. She explains a dialogic space in which issues from peers are discussed 
collectively and prioritized, so that the agreed topic can be further talked about in the radio. 
When the women are identifying their own issues, they are able to have a say, which they 
normally would not have had. This participatory approach is central to the CFSC debates, 
and from the above mentioned it is possible to recognize how participatory and dialogic 
approaches about youth issues in the YSU project is translated into practice. Furthermore, 
Faustina indicate that they collectively will prioritize the given issues and in this process 
they find solutions – this process can enhance ownership for the involved, while everybody 
can discuss the most pressing issues they are facing in democratic ways.  
 
The like-minded dialogue that the women express reflects what happens in practice of 
Freire’s dialogical theory, which is about enabling a dialogue in which people are: “not 
afraid to confront, to listen, to see the world unveiled. He is not afraid to meet the people or 
to enter into dialogue with them” (Freire, 1970: 24). When the women express that they: 
“Put their head together”, “Speak what is inside our minds”, We are trying to air out the 
sufferings that the youth are going through” and “We share a lot of issues that we face and 
fight”, their statements indicate that the YSU project is offering a dialogic platform in which 
they can express themselves freely and free from contempt. To this extent the women are 
partaking a social change process, in which some change is happening in their dialogic 
space.  
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However, what is further worth mentioning is, that I conducted most of the interviews during 
the capacity building workshop, where a teacher was presenting the purpose of the YSU 
project. I have taken the women directly out of a ‘workshop context’ where they have been 
taught what the purpose with the project is, and it could, therefore, be questioned whether 
or not it is completely true what they are stating, or if it is merely an expression of what they 
have just been taught in the project. 
Sum up 
From the above-mentioned points about the women identifying their own issues, I find it 
possible to accept the YSU project as a dialogical space in which the women taking part, 
are able to identify their own issues with like-minded people. The YSU is facilitating a 
dialogical process, in which the women take part in a process where they are defining and 
identifying their own issues with people who are like-minded and share the same issues. 
However, it is important to stress that the women discuss issues with men as well, and that 
it is not specifically women’s issues that are central to the YSU project. The process that 
they undertake before the radio programmes is about identifying, debating and talking 
about common issues that are most attentive to them. Only thereafter, they air their views 
on the radio. This process is creating a space in which the youth are able to openly share 
what is happening within their communities. 
New media skills  
 
Engaging in new behaviour and making sustainable changes, starts with having new skills. 
The women in the YSU project specify changes in particular, when it comes to new media 
skills, while this is what the project is engaged with.  
Sabah explains that she has learned what ‘advantages’ the different media platforms have:  
 
“The meeting. The Youth Speak Up. Yes. I learn a lot of things. Because they 
teach us how to open the Internet. How to send mail. How to reply mail. How to 
send a message or a picture through the WhatsApp or the Facebook. And they 
teach us advantages of the Facebook and the advantages of the WhatsApp 
and the advantages of the Twitter. Like the advantages of the Internet” (Sabah, 
appendix 1: 39).  
 
Sabah explains how she has learned about the ‘advantages of the Internet’, which might 
have broadened the idea of what she can use the Internet for. She even learned how to 
browse and use the Internet, which also indicates that she is not an experienced user of the 
Internet. But it also points towards what was said previously concerning Sabah’s media 
usage, that Sabah is a fairly new user of the Internet since she expresses how she has 
learned to open the Internet in the project.  
 
Faustina, who is a CJ, furthermore explains that she has gained new skills in the project, 
which include journalistic skills:  
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“The activities. […] We have learned how to write reports, edit, and then how to 
moderate, when we are on the station. And how to use WhatsApp and Twitter, 
Facebook and we have also learned brief about journalism. We learned brief 
about that. Because the second meeting they brought in a journalist to train us” 
(Faustina, appendix 1: 17).  
 
Faustina highlights the journalistic skills that she has gained from being part of the course, 
both in terms of radio skills, but also writing skills and the use of social media. Faustina 
further expresses how she has ‘became master’ when she joined the programme. She says 
smiling to me: “Ahh I think I was using an android phone, but I was not having knowledge 
about it. But when I joined the programme I became master” (Faustina, appendix 1: 17). 
Although she had an android phone before the project started, she was not sure how to use 
it. After she joined the programme she feels more comfortable in using her phone. This 
project has thus expanded their media usage.  
 
Both Sabah and Faustina indicate that they have gained new skills in terms of media use. 
Furthermore, Kumbungu also mentions that she will listen more to the radio now, when the 
project starts: “When it is starting I will like it, because I was not being taking my time to 
listen to radio. So now when they say that we should be listening, I will listen.” (Kumbungu, 
appendix 1: 44) Even though she does not have her own radio she will find time to listen to 
a radio, and this indicates a small, yet important behaviour change for Kumbungu.  
Sum up  
The above-mentioned indicates that the capacity training, which focuses upon the use of 
media, has been an important prerequisite for the women’s participation in the project. 
Before the YSU project started the women did not have much knowledge about social 
media sites and the use of Internet in general. With their participation in the YSU project 
they have been given new skills, and they are encouraged to engage in new behaviour, 
which is a precondition for participating in the YSU project, in order to take part in social 
media conversations and listen to the radio.  
 
Social norms in a gender perspective 
 
As was mentioned in the theoretical section, there is a general need to look at women in 
their context, perceive them as individuals rather than as a vulnerable group, and not put 
them into categories. Emphasizing social norms is furthermore part of the CFSC approach, 
which stresses the need to look at development issues holistically, and I find that social 
norms are part of an issue that hinder women to participate in the YSU project. Cornwall 
thus highlight how engaging women in their context is a difficult process because it is about 
engaging an often-quiet group of women, that requires a deep contextual understanding as 
to: why they would/would not engage in a development project in the first place and what 
they gain from such a project. Therefore, I will look into what social norms that apply in 
terms of being a woman participating in the YSU project, since it is believed that people’s 
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perception of these norms will greatly influence their behaviour (Figueroa et.al, 2002: 35). 
People’s perception of norms can indicate something about women’s participation whether 
people accept the women’s participation, or not. Therefore I will in the following outline what 
norms are linked to being a woman, and how this relates to their behaviour in the project. 
This will nuance the understanding of how the women participate in the YSU project.  
 
When I first came to visit the YSU project I was surprised how few women were attending 
the course compared to the number of men. It surprised me since I did not feel that women, 
in general, were discriminated in society, and I never felt abnormal myself, walking around 
the streets in the Northern Ghana alone as a woman. However, still there were very few 
young women, many young men, and the women who were taking part in the project, were 
continuously quiet. Therefore I asked a very direct question to most of the women: Is it 
normal to be a woman in the YSU project? Their answers were almost consistent. All of the 
women explained, that it was normal to be a woman and take part the YSU project. Barko 
said: “Smiling. Oh it is normal. Even for my husband he has been joining these groups” 
(Barko, appendix 1: 32). Adisa explains that it is normal to participate as a girl: “Its normal. 
Sometimes we also have problems on the part of this.” Further, Ebony even said that she 
was in the project due to the ‘gender balance’: “That is why I am here. The gender balance. 
We want them to know that the more men are dying the same are also happening with the 
women” (Ebony, appendix 1: 7).  
Iman also explains the social norm of being a woman participating in the project. She 
explains that it is about sacrificing for the project, to do something that is good for the 
community:  
 
“Q: Is it normal to be a girl participating in these things?  
 A: Yes. It is normal. Because I see this as more sacrificial - yes – because if 
you are not ready to sacrifice then you can't join something like this. Because 
most of the time you have to sacrifice your time and your energy in order to be 
able to be inviting other people. So you have to sacrifice your time and 
sometimes your resources. Sometimes people may not, you may have some... 
people encouraging you, others too may see that what you are doing is 
important. So to me I think it’s normal. To sacrifice for others. It’s normal” 
(Iman, appendix 1: 29).   
 
For Iman, participation in the YSU project is about sacrificing her time. And furthermore, 
she explains how it is also about sacrificing your own resources, which she indicates is a 
quite accepted norm – to engage in a volunteer project. This was also my impression when 
I was in the field. There existed a lot of international NGOs running various development 
projects. And it was therefore quite normal to be part of a development and volunteer 
project, like the YSU project. Moreover, many young people did not attend much actual 
school and being engaged in a volunteer project can therefore supplement, the limited 
attendance for some people. 
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All of the women got at bit shy when I asked them the question of whether it is normal to 
participate as a woman - they smiled and laughed, and explained that ‘oh - it is normal’ to 
be a woman. So if it is accepted as a social norm to participate as a woman, then how 
come there are not more women participating? What hinders women in participating, then? 
This will be elaborated in the following, since these barriers of participation, that are linked 
to being a woman, indicate some accepted social norms, which influence how the women 
can participate in the YSU project.  
Education, culture, personality, family and resources  
 
In the following I will look into what hinders women in participating. Considering their 
statements above, which outline that being a woman in the YSU project is considered as a 
socially accepted norm, I was wondering then, what it was that resulted in so few women in 
the YSU project. I have chosen to focus on four themes that the women articulate, some of 
which all hinder the women’s participation to the programme in light of their gender. These 
five are: education, culture, personality and family & resources.  
Lack of education 
In the next quote I give an example from Sabah. She explains that women lack 
qualifications and that they are illiterate. She explains this by pointing to an example within 
the YSU project, which is mainly facilitated by men:   
 
“Q: At the radio programme and at the Youth Centre there are many men. But I 
do not see that many women. Why is that?  
A: Because we are illiterate. That is why we are so few... That is why I also say 
our girls we have problems. Especially in Ghana here. You can see a 
workplace like an office. Like - let me say an example here. In the YSU office. 
How many girls are there?  
Q: 2 girls.  
A: Why? Why it is two?  
Q: I don’t know?  
A: Because we are not going to school” (Sabah, appendix 1: 41).  
 
Women’s lack of education is why there are so few women Sabah explains to me. Sabah 
further points out, that while there are only two women working in the YEfL office who are 
running the YSU project, there are also fewer women taking part in the YSU project. The 
reason for this, she says, is that women lack education and as a consequence also the 
qualifications.  
 
The YSU project is primarily driven and facilitated by men, with only two female officers 
working at the office compared to 10 or 11 men. When I was in the field, observing the 
workshop they were likewise only facilitated by men (appendix 2). One of Cornwall’s points 
is also that: “…participatory processes tend to be as ‘‘gender sensitive’’ as those who 
facilitate them” (Cornwall, 2003: 1335). Cornwall stresses, that those who facilitate a 
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development programmes should be gender-sensitive as well. With Sabah’s quote, 
supplemented by my observations, it becomes evident, that those who facilitate the YSU 
project are primarily men. How can the project be gender-sensitive when it is only facilitated 
by men?  
The fact that the YSU project, is only facilitated by men does not in particular imply that they 
are not being gender-sensitive; but it surely points towards an issue that is worth 
highlighting in the YSU office, who could engage more women to have a more facilitating 
role as well. The YSU project might therefore benefit from having more facilitating female 
staff members, despite the fact that it is difficult to find a woman with qualifications.  
 
Sabah further explains her previous mentioned point about women lacking qualifications:  
 
“There is no qualification for us. If there is qualification. That is what they say. If 
a man can do - woman can also do it better more than the man do. But if we 
just get this opportunity to go to the school we can also be better than the men. 
Or any place there is men, maybe the girls can also more than men. But you 
know in our communities and our villages it is hard to see a girl speaking like 
this or it is hard that you can get a girl who can speak very well. Or it’s hard to 
see a girl who can go to the radio and speak very well. It’s hard. Because of 
our education. Or because of illiteracy or they didn’t get some trainings. But if 
we the community girls or we the villages girls are getting those training we can 
also speaking, or we can also if we have something and there is plenty men 
and the girls are not plenty. If we are getting those trainings, maybe small 
small, one day there will also come more girls” (Sabah, appendix 1: 41).  
 
Sabah explains how it is about a lack of qualifications among women. Due to a lack of 
qualifications or trainings there are a low number of female participants in the YSU project. 
What Sabah is also pointing out is the lack of education, which has led to a lack of public 
speaking experience. Women’s lack of education is also the reason why there are so few 
women who are radio journalists - in general. Women’s lack of public speaking experience 
is something that, according to Sabah, hinders their participation. She suggests that if 
women achieve more training or education – it will gradually change the lack of women 
speaking in the radio and thus it would perhaps also be easier to find women who want to 
participate actively in the YSU project.  
This is also some of the general development barriers that Cornwall & Wilkins point towards 
which was highlighted in the research area. Cornwall and Wilkins stress that there is a 
general lack of public speaking experience among women in development projects, which 
simply hinders women’s participation in a development project, and I also find that this is 
the case with the YSU project. Engaging women in the YSU project, there should thus be a 
larger focus on training women in speaking, asking them more question or making some 
strategies that place women more in front. Engaging more women in the YSU project, is 
hence about overcoming the socially accepted norms of women’s lack of speaking in public 
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and private settings. The social norms about women’s participation will be further 
elaborated upon in the following.  
 
Culture 
Women’s lack of speaking experience is also linked to some cultural norms.  
When I kept asking about women’s lack of participation in the YSU project, Barko decided 
to demonstrate it to me when she said:  
 
 “So for me in Ghana here, the ladies, how can I say it. We don’t want to talk. 
When the man are talking we are sitting like this - (pausing – and staring into 
space) - we are not talking. When I say what’s for me, it is not good. We have 
to talk. When we are talking we also learn something. Women are also clever. 
And we know what is going on. So we can also add something. […] But always 
for the men’s they are going out to work and the women are back it is not fair. 
So we have to come out” (Barko, appendix 1: 32).  
 
Barko explicitly demonstrates what happens when women are in a room with men. Barko 
pauses and looks into space, to show me what happens when a man enters the room. 
Women become silent. Barko emphasizes the position that women tend to take when they 
are around men. She realises how it is important for her and other women to be present in 
the YSU project, but explains that women being silent is correlated to the fact that so few 
women are taking part in the project, where it is about speaking up and even doing it to a 
public radio audience. She realises how women should have a say on equal terms with 
men. However, there continues to be some cultural habits and social norms, in which 
women become quiet when men are present. This way of being silent among men has 
become an obstacle for women, and I also consider this as something that becomes 
evident in the YSU project, which is about women talking and sharing viewpoints in the 
radio. It is a social barrier that they have to overcome, in order to participate in the project. 
When Barko makes the point about women becoming quiet and her reflections and 
awareness about this, it might indicate that she will be the next to take the microphone and 
speak out in the YSU project, and thus break some of those social norms that she indicates 
are inherent.    
 
I think that her point is a fine illustration of what I have also witnessed when I carried out 
fieldwork. On the one hand I have done interviews with women who are very talkative. They 
are open-minded, honest, and share their stories with few precautions. Although some of 
them have poor English skills, they find a way to express them selves, when I interview 
them. On the other hand, I observed some very quiet women when participating in the YSU 
discussions – when there were other men present, like Barko explains (see observations 
appendix 2). 
 
Barko further elaborates her above-mentioned point, in which she says that it is a ‘cultural 
thing’ that more woman are not part of the project:  
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“A: […] Ok. It is a cultural thing. Because for me - we have our tradition for this 
and that. When you marry you can’t go any place again. Your husband doesn’t 
allow you to go. But some are like that too and some are not. They don’t care. 
If you travel from here to America or UK or what or what. Because you are 
going to bring some and it is going to help the man also. But some don’t like 
their women’s to go out. But for me like this - my husband he don’t mind. 
Because of the education. He also tell me to go out and ‘you also do 
something’. Because my husband is a Muslim. But for me I go to school small” 
(Barko, appendix 1: 31).  
 
Barko further says that for some women it is about the men supressing the women. Barko, 
explains that gender roles, are defined by men. Her own husband is fine with her 
participation in the project, which she says is because her husband understands the reason 
for her to also have some education from the YSU project. Meanwhile, she talks about a 
general standard among women - that once women get married they tend to stay at home. 
It could indicate, however, that there is a progression going on in terms of women and 
marriage. It might be the case that the more open-minded and modern men have come to 
realise and accept that women should also be part of such projects, and that their common 
participation can be mutually benefitting.  
Personality 
These accepted social norms become inherent in how the women perceive themselves, 
and their personalities. While some of the women mention that women are shy and 
therefore they do not come to projects like these. It has become a personal barrier for them, 
in terms of having the confidence to speak out in such a project. Women shy away from 
talking and they do not feel comfortable while talking. This affects and limits their 
participation in the YSU project, which is about speaking up. This will be elaborated upon in 
the following.  
 
Sabah mentions that women are shy when it comes to talking: “In our association like this 
our girls are not plenty, because some feel shy to talk in the public… Aha… That is why you 
see more men than the girls” (Sabah, appendix 1: 42). Iman notes the same thing: “I think 
that sometimes the ladies, they are shy. Some of them feels like forums like this is for men 
and they don’t want to mingle themselves in those activities. But I think that the when time 
goes on when we continue to educate them, the more will join us” (Iman, appendix 1: 29). It 
makes sense that women are shy, when it is connected to what Barko said previously, 
simply because women are not used to talking in the presence of men. At the same time it 
is also about engaging the men to involve and encourage their wife’s, sisters and friends, 
as Barko mentioned earlier in the previous section. Meanwhile, when I saw women take 
part in the conversation, I did not experience disrespectful men. During one of the radio 
programmes I observed Faustina engage in the conversation, but the reason why she did 
speak up, was because the radio journalist asked her. However, she was respected and 
listened to the same way as when the men were speaking.  
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The fact that the women articulate a prevailing ‘shyness’ might also indicate how things are 
starting to change for them as well. If they are expressing and acknowledging that women 
are shy to talk, they might be more likely to overcome the personal barrier of being shy and 
be the next to speak on the radio, or take the lead in group discussions. As was mentioned 
in Freire’s dialogic notion, when women ‘name the world’ when they articulate to me in the 
interview how social norms are hindering how they take part in the project, their 
participation might gradually change for the women involved, because they are becoming 
aware of their own situation.    
Family & resources 
Women’s lack of participation is also linked to whether or not their families’ accept their 
attendance in the project. A little encouragement from their respective families would be key 
to influencing women’s attendance. Barko explains in the following why women do not 
participation due to their families:  
 
“The girls. Because of their family. They don’t want them to go out. When they 
are going out like that they tell them oh when you are going out you are 
useless. When we sit here it is useless - it is nothing to them. You are not going 
to get money there (at the youth centre). […] So when you go somewhere the 
lady will need money, but when you bring nothing back, the families say oh 
don’t go there again. So that is why the girls are not coming. But now we are 
trying to get them small small. For the school children we also educate them so 
they come now. It is getting better.” (Barko, appendix 1: 34)   
 
Barko explains how women’s lack of participation is due to their families and their 
resources. The YSU project is a volunteer project with no specific or clear outcome that the 
women can bring home with them. They miss out on a day from their regular work place, or 
tasks in their homes, and their participation in the project will not bring food on the table in 
the short term. Therefore the women’s families can also be an obstacle, for the women, in 
terms of their participation because they simply need resources such as food. Their 
families, might get resistant as to why women should participate in such a project, when 
there is no visible outcome they can bring home, besides new skills or knowledge, which 
are not usable to here-and-now issues.  
 
Sum up 
As was mentioned in the beginning of this project people’s perception about social norms 
will greatly influence their behaviour (Figueroa et.al, 2002: 35). On the one hand, most of 
the women consider it normal to be part of the project, and they believe that their 
attendance is important as well. They are very reflective about their own role in the project. 
On the other hand, they are explicit in explaining, that being a woman in the Northern part 
of Ghana is not always easy, and their experiences with speaking is low due to some 
cultural norms, structures, traditions and lack of education. Women are subordinate to men, 
and women are not used to talking in the presence of other men. Their families need them 
in the house, and if they go out they should bring something home with them. When women 
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are expected ‘to bring something home’, their participation becomes more dependent on 
the support from their families, who should also realise the importance of the women’s 
participation.  
The lack of speaking experience in general limits women, in the YSU project, in acting and 
speaking, and it limits their access to talk on the radio. This might be the reason why there 
are only two female CJs participating in the YSU project. As mentioned throughout this 
section the women mention several indicators that hinder their participation in the YSU 
project, and it is, definitely, a combination of different components that makes it more 
difficult to participate as a women.  
Women’s lack of speaking experience has been highlighted in this analytical section. I 
consider their lack of speaking experience essential to this thesis’ analytical findings, since 
this media-project aim towards getting the women to ‘speak up’ as the name of the project 
also implies (YSU!). How can women speak up, when they are entrenched in a society in 
which it is a social norm not to speak? On the other hand, development must start from 
somewhere, and the women’s reflections about these social norms might indicate that 
change is gradually happening.  
Moreover, as was highlighted in the first analytical section all of the women carry out a lot of 
household work. This might indicate that besides the factors mentioned above, women do 
not have the time to participate in the YSU project. This is another general development 
barrier pointed out by Cornwall, that women lack time to participate in the YSU project, and 
is perhaps the reason behind more women not participating.  
 
To sum up some of the social norms that make women’s participation more difficult I have 
made the following overview: 
 
1) There is a general lack of public speaking experience among women in development, 
which hinders some women’s participation in a development project, and in this case the 
YSU project. 
2) Making men and women realise that there is a mutual interest in participating in 
development programmes, is thus important, and making women’s participation among 
men a socially accepted norm as well.  
3) Women are too shy to talk.  
4) Participating will not generate income – and therefore it becomes a question of 
resources as well. 
 
Collective Action  
 
The following section will unfold to what extent the women articulate actions on behalf of 
their community. As was mentioned in the social change indicators; collective action is 
about the women’s capability to take action as a group, and on behalf of their community 
(Figueroa et. al, 2002: 30). When the women consider their actions as something that can 
change things for others than themselves, their participation to this project might gradually 
involve larger changes that go beyond the individual level (social change). Doing something 
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on behalf of others becomes the women’s motivation to speak, and their motivation for 
solving the issues that the women and youth are facing. By doing so the women can be 
seen as change agents for their communities and for other people than themselves and it 
can furthermore empower the women involved. The reason for being attentive to collective 
action is due to the CFSC approach that stresses the need to make processes that enable 
social change and go beyond individual behaviour, in order to sustain changes. This is also 
the ultimate goal of the YSU project and therefore collective action will be explored in the 
following.  
 
Ebony, who is a CJ, explains that part of the reason why she is taking part in the project, is 
because she want to see a development for her remote community: 
 
“We want our community to benefit from it. Because we are suffering a lot. 
Because we are the nearby villages they are not hearing our cry. But if they 
see we are on air. If we put the problem on air and we take a letter to them, 
they won’t say they have not heard it. Even if they say that they haven’t seen 
the letter, we tell them that we have announced it on air. So there is no way 
they can ignore it, and they will solve our problems” (Ebony, appendix 1: 3). 
 
Ebony explains how the radio is helping them change the conditions for their community 
who are marginalized and overlooked. Ebony further mentions how there is ‘no way they 
(stakeholders) can ignore it’ – I consider this a quite strong statement from her, in which 
she explains how she and the group will air their views, send letters to the stakeholders, 
and thus change will happen. She shows ownership and relevance in the given issue – 
factors that points towards empowerment and social change. Her expectations towards the 
project are rather high, and if the project proves not to be solving their problems, the way 
she hoped for it, the youth might engage in some kinds of protests, if the stakeholders are 
not responding to how they air out their views on the radio.  
 
Ebony further explains how people have come to realise the importance of ‘speaking up’ if 
something should be done about the issues affecting the youth. And furthermore, Iman 
says that a lot of young people can identify with the same issues of being young:  
 
“Q: It seems that there are quite many coming to the programme? Why is that?  
A: Yes, that is because we have made it known to them why it is important for 
them to join the programme. So that we together air out the problems of the 
youth in the communities. So that is why more people are joining. Because 
everybody feels that yes this is the problem affecting me. If I don’t tell anybody 
that this is the problem that I am suffering nobody will know. […] So now 
everybody has seen it is his or hers respond to just speak out what is affecting 
him or her, so that is why more people are joining. And they believe that if we 
all come together as youth, when we all come out and speak out our problems, 
then the stakeholders in the community they are listening to us” (Iman, 
appendix 1: 30).  
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Iman expresses a common identity in the YSU project when she says that; ‘so that we 
together air out the problems of the youth’. She highlights that there is an identity in the 
YSU project, because the youth can identify with the same issues and thus they can act 
collectively. I find that Iman is aware that if they join collectively it is more likely that 
stakeholders will listen, and hence that change will happen for the people involved. She 
explains how more and more people in the YSU project are realising the importance of 
acting and speaking collectively, and that letting other people know, that they are suffering, 
will have a greater impact on the changes within the community. I think that Iman’s 
statement indicates the importance for her of being part of a group, who all share, more or 
less, the same issues. She indicates that there has been a kind of a movement among the 
youth, who have come to realise the importance of why it is important to take part in a 
project like the YSU project. This is well connected with what was highlighted in the social 
norms, that being part of the YSU project is a quite accepted social norm and Iman further 
indicates that this project has made it even more of an accepted social norm to participate 
in the YSU project, and act on behalf of others.  
When I asked Ebony why she thinks that she was chosen to participate in this project she 
explains:   
 
“Q: Why do you think that they picked you?  
A: Maybe they thought I will be able to do what they expect me to do. I will be 
able to tell the public what the problem is. Or looking at it: that I was born and 
raised at that village. I know what is happening there. I will be the right person 
to tell what is really affecting us. And the solutions to it” (Ebony, appendix 1: 5). 
 
Ebony’s statement demonstrates that she wants to act on behalf of her community and that 
she knows what is happening in the community where she is born. She states how she can 
find solutions to those issues facing her and the community where she lives. Furthermore 
she indicates, that she has local knowledge about her community, that she wants to share 
in the project, and I think that this point is significant, since she is demonstrating ownership 
and identification with the project, factors that are pointing towards empowerment. I find that 
she shows leadership which indicates processes of social change, as was highlighted in the 
social change indicators. 
 
Adisa further explains how she is being part of this project, because of her community:  
 
 “[…] Maybe someone will come say (…) We want the development for the 
community. That is why I am here”  (Adisa, appendix 1: 14). 
 
Adisa considers her role in the project as something she has to do on behalf of her 
community. When I asked her why they chose her to participate, she told me that she is not 
the ‘most special girl’, but that the community chose her to do ‘the job’, because she knew 
how to. This might give her a feeling of responsibility in terms of participating in the project 
and further motivate her to take an active part in the YSU project. She is proud to be 
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chosen and she shows her engagement and a degree of leadership. In addition, she shows 
ownership like Ebony, towards this project and this indicates empowerment.  
Faustina talks about how women will fulfil the changes that is needed in the communities:  
 
“A: It will help change the problems in their community. You know. Women's as 
they say. There are now more women than there are men. So if you want 
something and maybe (…) women will get it faster than men. And sometimes it 
is the women who are the closes to the children. So if you want something from 
your children, you get yourself a woman. [...] Women will make sure that every 
child will get bath, eat before going to school. Sooo, I think it is the women that 
will help us achieve our aim” (Faustina, appendix 1: 20). 
 
Faustina strongly believes that women can ‘achieve their aim’. At the same time she also 
positions and relates women to traditional gender roles, where women are taking care of 
the children, and that men should ‘get them self a woman’. Meanwhile she indicates the 
importance of women, and that women likewise can make a difference, take part in a 
development project, and create changes, even though they have a different role than men. 
Doing something on behalf of the community, and speaking on behalf of other women, 
Iman expresses how she considers it important to participate as a woman:  
 
“Q: Do you feel it is important that girls also participate?  
A: Yeees. Yes it’s very important. Very important.  
Q: Why?  
A: Because, something like. When there is a very sensitive problem especially 
concerning girls, at least, if men are talking and the little little girls are listening 
to them they may not be inspired. But if you are a lady they are seeing that this 
is the level that having something doing, you can educate them. You can tell 
them why how you can share your problems with them and how you have been 
able to make it this far.” (Iman, appendix 1: 30) 
 
Iman acknowledges that women are the most suitable to talk about issues related to 
gender. She stresses that women can inspire younger girls. When women engage and 
speak up Iman further elaborates, how the women taking part in the YSU project are 
becoming role models for other women and girls:  
 
“So they can also use this as their role model. So as a lady it is very good. 
Because if students especially the female students, if they listen to you, you 
share to them, nobody has gone to where he or she is on a silver platter, so if 
you share your experiences with them, they will get to know that they 
themselves are also doing and get to where you are. So it’s very important that 
girls are part of this.” (Iman, appendix, 1: 30)  
 
Iman says that women’s participation in the project can be a way of leading the way for 
other women, who are not part of the YSU project. She explains the importance of sharing 
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her story. Iman further emphasizes that the change of this project can go beyond the actual 
women taking part in the project, and also inspire women who are listening to the radio as 
well. This might involve gradual changes in the social norms, which, as clarified in the 
previous section, makes it more difficult to participate as a woman. That while Iman is now 
part of a project in which it requires her to speak up, it could gradually make it more socially 
accepted that women also speak out. I find that Iman is showing leadership in which she is 
taking action and speaking on behalf of others and as mentioned in the social change 
indicators, leadership points towards processes of empowerment and social change.  
 
When I asked Barko about who could change the ways things are, she was sure that 
women could change things17, and in her work with the Youth Center, she explains how 
things are already beginning to change:  
 
“A: Hmmmm... We can change it. For our youth like this you can change their 
minds. Because when we are educating them small small and we use to call 
them to come, then the time they are going here, they can go home and tell 
their parents that they learn this and this. So when they are life changing to 
their families this will let them to come. So we now we get how many women's 
groups. We get 15 groups now inside our youth center. So now it’s changing” 
(Barko, appendix 1: 35).  
 
Barko says that women can change the way things are, and she has seen that the number 
of women’s groups have grown in the youth centre. I find that her knowledge and 
experience in working with women might indicate that gradually, change is happening. 
When the women in the YSU project come home to their families, and explain what they 
learn, it might create slow, but eventually significant changes.  
 
An issue of ownership?  
Most of the women take part in the YSU project since they want to see a larger 
development in their community. This indicates the relevance of the project; they have local 
knowledge that they want to share, and hence they can take ownership with something that 
they can identity with. All of the women seem very positive about this project when I did the 
interviews with them. However, while I was observing the workshops in the four districts I 
noticed something quite significant. Towards the end of the project, the YSU facilitator and 
the participants were discussing the issues of transportation money. Due to the recent cut 
in the development aid from the Danish Government, the YSU (who are partly funded by 
DANIDA) has been cut in their project expenses, and this has resulted in a removal in the 
transportation money initially provided by the YSU project to the participants. When the 
YSU facilitator explained, and apologized that the participants needed to sacrifice some of 
their own money to join the meetings almost all of the participants were complaining and 
                                            
17 Barko is running her own breastfeeding project in the youth center  
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protesting. They were arguing that they did not have that money, and that they might not be 
able to take part in the project if they had to pay something from their own pockets.  
I think that this observation is essential to my analytical findings, because even though most 
of the women feel that, the YSU project is relevant, they are at the same time taking part in 
a volunteer project, when their recourses are few, and finding transportation money is 
difficult to them.  
Sum Up 
The women express that being part of the YSU project is not only about themselves and 
their individual changes. Their participation in the YSU project, is about acting on behalf of 
their communities, and share the local knowledge that they all bring with them. That feeling 
of being change agents and speaking on behalf of their respective communities is 
empowering to the women involved, and this indicates processes towards social change. 
Meanwhile they indicate leadership when they say that their participation is about doing 
something on behalf of their respective communities. 
 
I have found that the YSU project is a platform for the women involved to reach other 
women, who are not participating, and here the women are also indicating leadership – 
when taking actions on behalf of other women and acting role models to some extent. 
However, mentionable is, that the youth are poor, they lack basic resources, and education, 
so their participation in the YSU project will be challenged by some practicalities - such as 
the issue mentioned about transportation money. But this might also become their 
motivation for even being in the YSU project – the wish to see change for themselves and 
their villages? Essentially I have found that there is an expression of willingness when being 
part of the YSU project, and that the women’s participation indicates that some changes are 
actually taking place gradually for women in Northern Ghana looking through the eyes of 
the seven women interviewed.   
 
I have shown that participating the YSU project is changing some of those social norms that 
has been highlighted in this analysis as well – while the YSU project has made it more of an 
accepted social norm to participate in the YSU project, and act on behalf of others. 
 
Analysis 3 
Is the YSU project moving towards a Citizens Media project?  
 
In the following I will discuss the concept of Citizens Media proposed by Rodriquez, 
presented in the theory section, in order to further discuss and analyse how the YSU project 
can fulfil the Citizens Media criteria’s. If the project fulfils these, then, it is more likely that 
changes will be sustainable, since unheard voices will enter the society and power 
structures will be challenged. Since we are dealing with an NGO funded project, the YSU 
project is already facing the common risk of such projects: once the YSU project has 
ended, everything will be the way it was before the project started. The ultimate goal of the 
YSU project (and other CFSC-projects) is thus to create empowerment and changes for the 
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people involved that are sustainable. This will be discussed from the Citizens Media 
criteria’s. 
 
1) “Citizens media first implies that a collectively is enacting its citizenship by actively 
intervening and transforming the established mediascape” (Rodriguez, 2001: 20).  
What the above-mentioned social change analysis has indicated is, among others, that the 
YSU project is forming a collectively, in which the women participating, are becoming part 
of a media project with a like-minded youth. In this media project, they are speaking and 
acting on behalf of their respective communities, but how are the women also challenging 
the existing mediascape and power structures in this process? This will be the main focus 
in the following. 
Challenging Stakeholders with media platforms  
Some of the women mentioned when I did the interviews with them, how they are 
challenging existing power structures in the use of media. Adisa explains how the radio 
access provided to them in this project - is beyond what is usually accessible for them – 
where they normally would send a letter as the only means of communication to the 
stakeholders:  
“Yes. We know. When we start our radio programmes. Things will change. On 
part of the community. It is our community. On the district as a whole. Because 
when we sit down and we air our views, I think they will listen faster than when 
we send them letters” (Adisa, appendix x: 14). 
 
Usually they would just send letters, explains Adisa, but with the radio programmes they are 
able to push for more changes while speaking on the radio. Some of the women articulate 
how they in this process are coming closer to the stakeholders, who can change the way 
things are, and engage the youth as well. They are contesting the existing media 
environment, because they are airing their views for the first time and because they have a 
different and new media access.  
 
Furthermore, Iman explains how they are ‘putting stakeholders on their toe’:  
 
“[…] Then as a group, we come together, identify those problems and discuss it 
among ourselves, then we find time how to air out our views, so that the 
stakeholders will listen to us and they will know that really - we are suffering. In 
that way you can really put them on their toes. To do something about that” 
(Iman, appendix, 1: 26).  
 
Iman explains how they via the radio programmes can have a say. Express the issues of 
the youth, articulate what is wrong and by doing so hold stakeholders accountable for those 
sufferings.  
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It becomes evident from Iman’s quote that this is also what the Citizens Media concept 
entails – to challenge an existing media environment by airing views that have not 
previously been aired before. When new voices are entering the radio the young women’s 
agenda will become visible, in the radio, which is by far the largest media in Ghana18. Iman 
is assured that the most important stakeholders will listen, and be held accountable to take 
further action. ‘Putting stakeholders on their toes’ is thus not the same, as saying that 
change will actually happen. However, the project is involving the youth in ways that will 
help them influence the agenda in their communities, which might lead to processes of 
change, because they will have voice.  
 
Ebony furthermore describes, a process in which it becomes visible that the youth are 
changing the media environment:  
 
“But if they see we are on air. If we put the problem on air and we take a letter 
to them, they won’t say they have not heard it. Even if they say that they 
haven’t seen the letter, we tell them that we have announced it on air. So there 
is no way they can ignore it, and they will solve our problems” (Ebony, 
appendix 1: 3). 
 
Like Iman and Adisa, Ebony describes how they can challenge stakeholders with the radio, 
which is more than they normally could have done. Radio therefore becomes a supplement 
to what the women have used before, and thus they can confront stakeholders in different 
ways than before the project.  
Sum Up 
The media environment is contested with the YSU project, to the extent where the youth is 
raising the agenda of their issues. The women furthermore express how the stakeholders 
are unaware of youth issues, and, if this is the case, these radio programmes could 
potentially alter how stakeholders are talking about youth and their issues. However, it 
could also be questioned that the stakeholders have absolutely no idea about the youth 
issues. The youth make up a large percentage in society, but their issues are not prioritized. 
The stakeholders might be well aware already about youth issues, but do not care to solve 
them, due to lack of interest or affection towards the problems. 
2) “That these media are contesting social codes, legitimized identities, and institutionalized 
social relations” (Rodriguez, 2001: 20). 
In the next section I will place a specific emphasis on identity and social relations, due to 
Rodriquez’ focus on identity and social relations in her Citizens Media criteria’s. Rodriquez 
highlights, that when being part of a Citizens Media project, it is possible that the 
participants will experience a transformation in their identity. Once people have their voices 
heard, once they are part of something new, with likeminded people – there is great 
                                            
18 Radio is by far the largest and most used media in Northern Ghana – see case description for more 
information.  
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potential for people to change how the women perceive themselves and the way others 
perceive the women. Once they do so, they can be empowered to take further action that 
can improve their situation because they legitimize this new identity.  
 
It is especially the two CJs, Ebony and Faustina who articulate a change in identity, with 
this new identity card. For this thesis I have only interviewed two female CJs, since 
Faustina and Ebony are the only two appointed to be CJs in the project. The difference 
between the two target groups in the YSU project is primarily that the CJs are producing the 
radio programmes together with a ‘real’ radio journalist while the LCs are listening to these 
radio programmes. Besides, the CJs undertake more training in journalism, they are given a 
smartphone and they are given the identity card labelling them as ‘Community Journalist’, 
which they can use to gather information. For example when the women are producing a 
radio programme, it might be necessary for them to visit the local chief and ask them 
questions, to air the chiefs answers on the radio.  
 
Ebony explains how the identity card for her is a new identity, that the card will show people 
who she is:  
“With the use of the community journalist ID. It is an identity to show who you 
are. And like, going to ask or to find out something, for example the district 
assembly19, in case you are going to ask the health insurance offices to find out 
why such things are happening, it is the ID that will prove to them who you are. 
Maybe if you say to them you are a community journalist from Saboba District, 
they don’t understand. But with the proof of the ID, when you show the ID to 
him, he will have a look at it, and when he gets it and sees what it is he will 
know what you are coming for and he will have time for you. Whatever 
information you will need, he will give to you” (Ebony, appendix 1: 8).   
 
Ebony explains how the identity card can prove to people who she is or has become in the 
YSU project. With the use of the ID card, she can visit the stakeholders, and get answers to 
her questions. With the ID card, the stakeholders will have time for her. She explains how 
she can use the identity card as proof of who she is. She perceives herself differently with 
the identity card, and she feels capable of visiting the stakeholders, which she did not do 
before the project. This card has thus empowered her to take action and to speak to people 
she did not have access to before.  
 
Further, Faustina explains:  
 
“I think the course will be very useful to our community because I remember 
                                            
19 The district assembly, are the local level of Ghana’s decentralized government system (Appendix 7, GV, 
11). 
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the day they handed the ID card to us, I went to the DC office20 to show to him. 
The director of education I show it to them, and I told them that they are 
training me to become a community journalist. So they shouldn’t bother; 
whenever I come and I look for information, and they were very happy to hear 
that” (Faustina, appendix 1: 17).   
 
Faustina explains how her new identity card has given her new access to talk to the 
important stakeholders. It is a card that she can use to explain who she is, and the 
stakeholders will provide her with the information she needs from them. The stakeholders 
furthermore, acknowledge her new title and Faustina seem very proud when she explains 
what she can do with her new ID card. She shows a lot of ownership to the project, and a 
lot of confidence. She refers to the card as a form of identity that she can use, and which 
she perceives herself differently with – namely that of a community journalist. 
 
The label ‘Community Journalist’ is thus alpha omega for the two women, which has 
become a symbol and a new title for them. I remember a conversation I had with the Danish 
NGO Ghana Venskabsgrupperne about this ID Card which, from my own and also GVs 
point of view, could seem a bit pointless.  
 
If they should prioritize the resources to the project, why bother making an ID card, a simple 
merchandise? Nevertheless, the ID card has proven to be much more than just a tangible 
card, it is also an identity for the women, who perceive them selves different now. The two 
women explain how they shouldn’t explain themselves when they are visiting the 
stakeholders with the new ID card. In the light of their gender, this could potentially help the 
women to do something different that they are used to. With the ID card, they do not 
perceive themselves as ‘Women in Ghana’ but as participants in a development project, 
which has given them a CJ title. In this manner, the YSU project can give the women a CJ 
title, the two women will able to use after the YSU project has ended.   
 
As mentioned in the first Citizens Media criteria, this identity transformation is also 
challenging the media environment. Faustina and Ebony provide an example of how the 
CJs are challenging the media environment. With their new access to stakeholders, they 
can visit important stakeholders and collect information, on behalf of the youth, and then air 
it on the radio programmes.   
 
3) That these communication practices are empowering the community involved, to the 
point where these transformations and changes are possible” (Rodriguez, 2001: 20).  
 
It has been mentioned throughout the social change indicators that the YSU project, has 
shown various empowerment processes among the women involved. This section seeks to 
further discuss, the women’s empowerment process from being part of the YSU project, 
                                            
20 The DC or ‘district assembly’, are the local level of Ghana’s decentralized government system (Appendix 7, 
GV, 11). 
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from an everyday-life point of view. This is how I interpret Rodriquez Citizens Media 
concept when she says: “citizens media nurture an everyday life charged with meaningful 
experiences and practices […]”  (Rodriquez, 2001: 64). To what extent can the women’s 
empowerment be used for the women involved on an everyday basis?  
There are several indicators that point towards empowerment among the women 
participating in the YSU project. To sum up these, the women have articulated how they 
have new media skills and behaviour, and an expanded knowledge in terms of what media 
can be used for. The women are using media as a form of documentation, they are holding 
stakeholders accountable, talking to them and acquiring action – I find that this can be seen 
as a form of empowerment; to be capable of doing something on the behalf of others.  
As mentioned before, the women are taking part in the YSU project not only for their own 
benefit, but also for the benefit of their respective communities. With local knowledge the 
women express that they want to see change in their communities as the motivation for 
being part of the YSU project. This gives them a sense of ownership, and a sort of 
endorsement from people in their communities who rely on them. This indicates 
empowerment as well.   
But are the women empowered to the extent where they can also use these changes it in 
their everyday life? This will be outlined in the following.  
Everyday life changes 
In the following quote Iman, who is educated as a teacher, explains how she can make use 
of her learning from the YSU project in her work as a teacher:  
 “Yeah. A lot. (smiling) Now from this, from all this I have learned here, I think 
that I can even improve on what I am doing at my job, at my workplace. Yes. 
There are some children I have organized a club for these children, health club, 
keeping them education on hygiene and so many other things. And what I have 
learned here, it will help me to improve on some of the activities that I am 
carrying out, in my field. And I think it is very helpful to me” (Iman, appendix: 1: 
28). 
 
Iman explains how her participation in the YSU project has empowered her to organize 
clubs for children at her workplace. She is teaching students some of the issues that she 
has been discussing in the programmes and organized clubs to train them as well. It has 
given her new ideas on how to teach, and I think that this is essential to the project, when 
discussing change. That whatever they have been taught or how much ownership they 
have taken – if it inspires them to do something a little bit different in their daily life, then, 
changes might gradually become sustainable, at least for the individual woman.  
 
In addition, Ebony, who works as a voluntary teacher, explains how she thinks that this 
project, has made her realise, how she is has become more liberated in terms of moving 
around and that she has now seen other places besides her own village now. She says:  
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“There are other things that we do differently. Yeah. Maybe. I think that this 
programme has involved movement. Maybe I was a person who doesn’t travel. 
I don’t move. I don’t know other places, I stay at one place. It is only my 
community that I know. I don’t even know Saboba” (Ebony, appendix 1: 9).  
 
Ebony’s (who is a CJ, and living in a rural village without lights) perception about moving 
around has changed, and this is useful to her in an everyday life perspective, since it 
broadens her opportunities in all aspects in life, that she is more comfortable to move 
around to do activities, something that she did not consider an option before the project 
started. She explains, how she was more bound to one location, but now she is more willing 
to move around. She elaborates, and explains how she makes use of the things that she 
has learned, while working as a volunteer teacher: 
 
“And like, we come here, with the camera we take pictures, video and things. 
When you are teaching maybe they taught you that those things are related to, 
you can show it to the children. If they have a look at the picture. And even 
what ever you taught them in theory, they go to their house and they forget 
what you thought them, maybe what they saw on the phone can make them 
remember whatever you taught them” (Ebony, appendix 1: 9).   
 
Ebony explains how her teaching can benefit from the project as well. She believes that the 
pictures she shares in class can help her students understand and remember the things 
they learn - better. Her perception about what media can be used for has changed, and she 
explains how she can make use of that in her teaching, and how younger students likewise, 
can make use of what Ebony has learned.   
 
Faustina elaborates on a more personal change from being part of the project. She explains 
how she feels, that she can make use of the YSU project in her daily interactions with other 
people:  
 
“Because if I am in a group with colleagues, how to meet with them socialize 
with them. It is also under that factor. And the trainings that we have, they got 
us all how to talk with colleagues, interaction with them. And I have learned it 
so, whenever I am with my friends I don’t feel shy to talk” (Faustina, appendix 
1: 18). 
 
Faustina describes how she feels more comfortable when she is speaking with her peers 
after being part of the project. She expresses that she has learned how to interact better 
with people than before she was part of the project. I consider this quote from Faustina as 
an ultimate change and analytical finding – that she does not feel shy to talk, that she takes 
a more active part in conversations where she before would have been more reluctant. She 
further expresses how she has overcome the social norm that applies to being a woman, in 
which it has become a social norm not to take part in conversations, Faustina now feels 
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more comfortable to take an active part. This indicates her empowerment from the YSU 
project and an individual change that she can use in her daily life.  
Sum up  
When the women participate in the YSU project they are at the same time getting a bit 
closer to the stakeholders within their communities while they are talking on the radio and 
making content for the radio programmes as well. In these radio programmes, the women 
will be able to express their own reality and by doing so they can hold stakeholders 
accountable for the things that they consider to be right.  
 
Being part of the YSU project has altered how, especially Faustina and Ebony - the two CJs 
perceive themselves. With a simple identity card they feel that they can visit stakeholders, 
ask for information or even challenge how they are working in their respective communities. 
The proof of the identity card is thus essential for the two women. This is similar to what 
Rodriquez is talking about in her Citizens Media concept. Being part of a Citizens Media 
project can potentially transform people’s identity and challenge social relations – and I find 
that Ebony and Faustina are in a process of doing just that. They are two young women, 
who normally would not have approached the local chief, and being a part of the YSU 
project has proven to be much more than just a being a participant. I find that it has given 
the two women confidence to speak, new ideas about moving around and they are talking 
to people that they did not talk to before. These small changes and new behaviours are 
factors that indicate empowerment from being part of the YSU project.  
 
Meanwhile the women express that they are doing things differently in their everyday life – 
beyond the scale of the YSU project. Faustina is taking a more active part in general 
conversations, and Iman has started to organize groups in her teaching that educate 
students about what she has learned in the project. On the one hand, these empowerment 
processes are changing small things that have inspired the women to do something 
different in their daily life. On the other hand, it does not completely assure that the women 
will keep reporting about their issues or keep taking pictures of things that are not working. 
The YSU project has a natural end, and by that time they will not be able to keep talking on 
the radio, which is something that I find to be the primary media and activity where the 
women can engage with stakeholders.  
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7 Conclusion  
 
Through my developed theoretical framework I have developed concepts from the CFSC 
approach combined with ‘gender and development’ insights. I have in this thesis analysed 
processes of change among the seven women involved in the YSU project whilst taking a 
communication ethnographic approach. I have explored women’s individual change and 
pointed out how that can be seen as integral to processes of social change. I have outlined 
what hinders women in participating in development processes by focusing on the women’s 
media usage and the gendered social norms that simultaneously hinder the women in 
participating and influence how the women participate. I have focused on the individual 
women in her process of change and what happens when she becomes part of a media 
and communication development project. In the following I will conclude on this thesis’ main 
analytical findings, and seek to answer my problem definition:  
 
How do women in the Northern region of Ghana participate in a 
communication-and-media-project and which processes of individual and social 
change do they articulate when being part of such a project? 
 
I have found that the seven women interviewed, depict a great diversity in terms of media 
usage. To name the two extremities, I will exemplify Kumbungu and Faustina. Kumbungu 
does not own a radio, and the phone that she has, cannot be used to go online with. She 
has no job, and she does not speak English very well. On the other hand there is Faustina. 
She has been chosen to be a Community Journalist in the YSU project, whilst she speaks 
English effortlessly, she messages on WhatsApp, she is an active user of Facebook and 
Twitter, she listens to the radio frequently and on top of that, she works as a volunteer in a 
women’s organisation. These diversities I have found, are both limiting and rewarding the 
women and their participation in the YSU project. On the one hand, it could be questioned, 
whether the YSU project is meeting Kumbungu where she is at – while on the other hand I 
consider the YSU project relevant to Faustina. The highlighted differences among the 
seven women, indicate that they have imbalanced starting points in terms of their social 
change potential and I believe that this marks a need to re-consider women and their 
everyday life and media usage in order to ensure that the YSU project can involve 
processes of change for both women, because participating will be difficult for Kumbungu 
while she cannot take part in social media conversations, and even listening to the radio will 
be difficult for her. 
Looking beyond the differences in media usage, what the seven women have in common is 
the gendered norms that are inherent in this part of Ghana. I have found that it is a socially 
accepted norm not to speak as a woman, and that influences women’s participation, to the 
extent where the women are finding it difficult to engage in conversations on equal terms 
with men. Social norms have made it normal for a woman to be quiet when there are men 
present. As a consequence, women are shy to talk, and this is something that most of the 
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women express – and their participation in the YSU project is therefore influenced by these 
socially accepted norms.  
The YSU project is engaging women in rural areas, where resources are few, and 
household duties many - and hence I have found that the women’s acceptance from their 
families is crucial to their participation if more women are to participate in the YSU project.  
By using Freire’s approach to dialogue - I have found that the YSU project is much more 
than just listening to the radio and communicating online. The YSU project creates a 
dialogic space, in which the participating women can engage with a like-minded youth who 
all share some of the same concerns, and where they can discuss issues that are relevant 
to them. These are issues that they identify with, and hence issues that the women can 
take ownership of. I have found that this like-minded dialogue is essential to the YSU 
project. It creates a sense of community in which the youth can take action together, and in 
that collective process, the women can engage in change processes that go beyond 
individual behaviour and break down some of those social norms that both women and men 
are accepting.   
However, it is by far the two Community Journalists, Ebony and Faustina – who are 
experiencing most significant processes of change because they can participate on better 
terms in the YSU project, due to better English skills, better knowledge, interest and usage 
of social media sites. And at the end of the day, this project is about speaking up by the 
everyday use of social media and in the radio programmes. With the new Community 
Journalist title the two women are no longer perceiving themselves as ‘Women in Ghana’ 
they have become journalists demanding information from stakeholders, and that is 
perhaps the most tangible result of this project for the women and their families.  
 
Being part of the YSU project, Faustina has expressed how she feels more comfortable 
speaking with her peers. Iman is organizing new groups for her students. Kumbungu is 
trying to listen to the YSU radio programmes, and Ebony is taking pictures of the broken 
toilet to hold stakeholders accountable. All of the women have met new people, and are a 
step closer to challenge stakeholders and influencing change that they want for themselves 
and their communities. However, if the YSU project should ensure sustainable changes, 
then, the women have to engage in new behaviour after the YSU project has ended. As 
many other NGO funded projects, the YSU project will be having its natural end and there is 
thus a risk that the change processes will lose intensity and wither away when the YSU 
project finishes. If I were to visit the YSU project after the conclusion I would ask the 
women: Do you still take pictures of the broken toilet? Have you talked to any stakeholders 
recently? Can you give me an example where stakeholders have listened and taken action 
on your behalf? I would visit the four radio stations to explore whether the radio 
programmes were still successfully airing. Meanwhile, I would be attentive to whether the 
women were actively participating in conversations – since I consider their voices as the 
basis for breaking down social norms and engaging in processes of social change. 
 
Theoretically, I argue that looking at the women’s participation in a development project 
holistically and their everyday media usage is essential to the CFSC approach – if there 
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should be basis for change processes at all, since understandings of contexts are essential 
when engaging with social change processes.  
Conclusively, I argue that the seven women interviewed for this thesis are in a process of 
breaking out of the gendered social norms that hinder women to speak and remain quiet 
participants in the YSU project. These seven women have, to varying degrees, gained new 
media skills and knowledge, while they are engaging in new behaviours in which they talk 
to new people and have a different perception about moving from one place to another. 
Meanwhile they are taking leadership, showing ownership and acting on behalf of their 
communities. The YSU project is thus enhancing both processes of individual change and 
social change for the women involved. 
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